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  I was feeling overwhelmed and afraid that I lacked 
what it takes to successfully homeschool my kids,” writes 
Jennifer A of Battle Creek, MI. “I contacted an Advisor and 
got the help I needed!”

mailto:advisor@sonlight.com
https://www.sonlight.com/contact/advisors/?utm_source=sonlight.com&utm_medium=referral&utm_campaign=sl-afa-igs-190201-igsample-420pg


“I have hidden your word in my heart that I might 
not sin against you.”

Psalm 119:11 (NIV)
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About “American Government/Civics”

Let’s face it—understanding American government can 
be a complicated endeavor. 420 “American Government/
Civics” unravels the complexity of U.S. government, then 
walks students through it as it has played out throughout 
American history, up to the current political scene. Stu-
dents will learn about the United States Constitution, the 
three branches of government, the increase of the Federal 
Government during the 20th century, and more. As a bal-
ance to the depth of the primary text, Basic American Gov-
ernment, we also include the Complete Idiot’s Guide to U.S. 
Government and Politics, which offers surprising breadth.

After completing 420 “American Government/Civics,” 
students will know about the House Ways and Means com-
mittee, the reason most controversial Supreme Court rul-
ings come in June, and the difference between caucuses 
and primaries —all relevant terms and concepts that come 
up in today’s news. Our goal, though, is far from simply 
having students memorize facts and information. We want 
to produce knowledgeable students who can interpret the 
news with understanding, as well as interact intelligently 
with the larger questions facing our nation today.

Bible

At Sonlight we take the Bible seriously. We believe the 
Bible is the authoritative, inspired Word of God: “All Scrip-
ture is God-breathed and is useful for teaching, rebuking, 
correcting and training in righteousness, so that the ser-
vant of God may be thoroughly equipped for every good 
work” (2 Timothy 3:16–17, NIV 2011).

As a Christian curriculum company, our desire is to 
see you and your children grow in spiritual maturity in 
Christ so that you can make a positive difference in God’s 
kingdom. If you have your own Bible program you are 
following as a family, we don’t want you to feel as though 
you must drop it and stick to our approach exclusively. But 
maybe you’d like to give our method a try to see if you like 
it and if it fits well with what you ‘d like to accomplish.

You’ll find Instructor’s Guide Notes that will introduce 
you to the Bible topics you and your children will cover. 
Please look these over ahead of time so you know what to 
expect. In some sections we’ve also included Notes to ad-
dress common questions or concerns. Whenever an issue 
arises where there are multiple viable explanations, we do 
our best to present all of them fairly and without telling 
you or your children which option to believe (we leave 

Instructor’s Guide Overview

We’ve designed your Sonlight Instructor’s Guide (IG) to 
make your educational experience as straightforward and 
helpful as possible. We have carefully organized your ma-
terials to help you and your children get the most out of 
the subjects covered. For help reading your schedule, see 

“How to Use the Schedule” page just before Week 1.
Your IG includes an entire 18-week schedule of all the 

books you’ll read, followed by notes, assignments, readings, 
and other educational activities. For specific organizational 
tips, topics and skills addressed, the timeline figure sched-
ule, and other suggestions for you, take a look at some of 
the great resources in Section Three so you’ll know what’s 
there and can turn to this section when needed. 

If you are new to Sonlight this year, please look in Sec-
tion Four, where you’ll find helpful resources for new us-
ers including tips for getting organized, ideas for adapting 
the curriculum to your needs, record-keeping suggestions, 
an overview of the structure of your Instructor’s Guide, 
and more.

What helpful features can you expect from your IG?

First, everything you need is located right after your 
schedule each week. If a note appears about a concept in 
a book, it’s easy to find it right after your schedule on the 
day the relevant reading is scheduled.

Second, using the blank maps provided, students will 
plot assigned locations for each book. Map answer keys 
are located in Section Three of the Instructor’s Guide.

Third, your Instructor’s Guide includes a complete ready-
to-use 5-Day schedule, which has been carefully planned 
to optimize use of the curriculum resources.

Fourth, “To Discuss After You Read” sections help you 
hone in on the basics of a book so you can easily gauge 
how well your children have comprehended the book. The 
questions are numbered to help you reference between 
the Parent Guide and the Student Guide.

Fifth, “Vocabulary” includes terms related to cultural 
literacy and general usage terms [words printed in bold] 
in one easy-to-find place.

Sixth, notes labeled “Rationale” contain information 
about specific books to help you know why we’ve se-
lected a particular resource and what we trust children 
will gain from reading it. Other notes marked with “Note 
to Mom or Dad” will provide you with insights on more 
difficult concepts or content from some books.

Finally, don’t forget to have fun as you learn at home 
together!
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those matters up to you, as the parent, to discuss with 
your children as you see fit).

In other words, we try to stick to what the Puritan 
Richard Baxter called “mere Christianity”—the core truths 
the church has always held throughout its history. With 
that in mind, Sonlight does have roots in Protestantism, so 
we don’t specifically cover or assign readings from Bible 
books found in Roman Catholic and Eastern Orthodox 
Bibles that are omitted from Protestant Bibles. We are, 
however, respectful of various Christian traditions includ-
ing Protestant, Orthodox, and Catholic.

The Bible portion of 420 includes two wonderful resourc-
es that will not only stimulate thinking, but move God’s 
people to action. Even though the Bible spans ancient 
history through the first century AD, it’s relevant to politics, 
civil government, and today’s culture. God and Politics: Four 
Views on the Reformation of Civil Government is a unique 
work featuring more than a dozen contributors. Four Bible 
scholars present different approaches to faith and govern-
ment. Opponents of each view then offer counterpoints, 
followed by major responses. God and Politics asks serious 
questions such as, “What does the Bible say about civil jus-
tice?”; “How is Christ King over the nations”; and “To what 

extent should the state tolerate non-Christian views and 
practices in the name of pluralism?”

Truth and Transformation by Christian thinker Vishal 
Mangalwadi offers a practical and accessible template for 
how Christians can transform society and culture, making 
a difference for the sake of God’s Kingdom. Mangalwadi’s 
easy-to-read style covers significant topics such as moral-
ity, family, compassion, law, and truth.

Our prayer is that you and your children will develop a 
healthy approach to the Bible, its study, and its applica-
tion to your own lives on a daily basis. To this end, each of 
our Levels seeks to integrate the Bible as a key aspect of 
learning and spiritual growth.

Further Assistance

We trust you will heartily enjoy your homeschool jour-
ney with your children. If we can be of further assistance, 
please don’t hesitate to contact us or visit our Sonlight 
Connections Community (sonlight.com/connections). This 
community of Sonlighter’s provides a place for you to 
interact with other homeschoolers, seek advice, offer your 
insights, give words of encouragement and more.

We also recommend that you visit sonlight.com/sub-
scribe to sign up for our free email newsletter. When you 
sign up, you’ll receive regular homeschool encourage-
ment, news, announcements and be the first to know 
about Sonlight’s special offers. n



Section Two
Schedule and Notes



The  symbol 
indicates you will fi nd 
a map assignment in 
the notes for that day.

Additional space for 
your record keeping.

The dd symbol 
indicates there is a 
timeline suggestion in 
the notes for that day.

Write in the week's 
date for your records.

More notes with important 
information about specifi c books.
The N  symbol provides you with a heads-up about diffi  cult 
content. We tell you what to expect and often suggest how 
to talk about it with your students.

 How to Use the Schedule



©
20

20
 b

y 
So

nl
ig

ht
 C

ur
ric

ul
um

, L
td

. A
ll 

rig
ht

s 
re

se
rv

ed
.

American Government/Civics | Parent Guide | Section Two | Week 1 |  1

N Note to Mom or Dad   Map Point  dd  Timeline Suggestion

420 Parent Guide
Bible / History/Civics & Historical Fiction

Introductory Comments

Welcome! I’ve designed this study of the United States 
government to be as comprehensive as possible, while 
staying within the parameter of 18 weeks. I [Amy] left my 
high school government class without much understand-
ing of anything; I hope that when you finish this course, 
you’ll have a working knowledge of the three branches 
of our government (executive, legislative, and judicial), as 
well as the presidential election process, the importance 
of the Supreme Court and why so many legal decisions are 
decided in close votes, the inner workings of Congress (in-
cluding the federal budget, how to pass a bill, the various 
committees, impeachment).

For those of you, like my husband, who have a logical, 
methodical mind, you will probably find this course at least 
interesting, if not easy. For those, like myself, who enjoy 
fine literature, this course will probably be more of a strug-
gle. I’ve done what I can to make it interesting and painless, 
but, on some level, the study of contracts and court cases 
simply is not as gripping as a good book with a plot.

Also, the language itself might feel challenging, espe-
cially in the beginning. Have you ever seen a Shakespeare 
play? Usually, even when I’m familiar with the story, the 

first five minutes I spend hoping I won’t feel so lost the 
whole way through. But then my brain adjusts to Shake-
speare’s English and cadence, and I can follow the play 
(maybe not get all the finer puns and such, but certainly 
understand the gist). 

Similarly here: even though the text is in English, it isn’t 
easy reading. Many words will be new to you. 

I read a study once about how the brain quickly pro-
cesses common words, but words that you don’t use on a 
regular basis take longer for the brain to process. So give 
yourself some grace. If the reading feels overwhelming at 
first, it will get easier.

It would also be prudent to fully understand the 
vocabulary as you go. If you come to a word or phrase 
that you don’t know (like “bill of attainder”), don’t keep 
reading without figuring out what it means. These notes 
have vocabulary definitions. The Glossary on pp. 497–508 
of Carson’s text has definitions. If those aren’t sufficient, 
check online. But just like you need some special vocabu-
lary when you study chemistry (acid and base, molecule, 
the periodic table of the elements), you will need some 
special vocabulary in government.

Week 1

Date: Day 1 Day 2 Day 3 Day 4 Day 5

Bible
God and Politics pp. ix–3 pp. 4–7

(through third 
para.)

pp. 7–11 
(through first para.)

pp. 11–14
dd 

pp. 17–19


Memorization Romans 13:1–2

History/Civics and Historical Fiction
Basic American 
Government

pp. 61–67 pp. xi–xii, 3–10 
(through  

second para.)

pp. 10–15

The Complete Idiot’s  
Guide to U.S. Government  
and Politics

chap. 1 chap. 2

Current Events Parents and Students: Please read the notes for Current Events in the Notes for Day 1 this week. N

Other Notes

Days 1–5
Date: _______ to _______
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Let me give you a sneak preview of what you’ll be read-
ing this semester: I think you’ll enjoy these seven books 
very much. 

Basic American Government

I love this book. We receive some comments about the 
dryness of the text, and I can understand that: author Clar-
ence B. Carson, with a Ph.D. from Vanderbilt, writes dense-
ly. I totalled my time reading this text: it took me about 35 
hours. There are few books I’ve read in my life that took 35 
hours to finish. Pen in hand, marking as I went, there were 
few paragraphs that don’t have underlining. Carson makes 
his words pay. Some of the books I reviewed described 
themselves as “a breezy overview.” This is not breezy. To 
read successfully, you’ll need to focus, to think. I think 
you’ll be amply rewarded.

Why include such a demanding text? 
I looked for others. But I kept coming back to Carson. I 

liked that he uses ample footnotes. Some of the programs 
or books I reviewed (and some of the other books in this 
program) have no footnotes. 

For a work of scholarship, a scholar should include 
source material. Carson does.

Several of the recommended texts made me want to 
throw the book across the room after a single page or two. 
I remain leery of government intrusion, and the majority 
of these texts assume greater government involvement 
to be a good thing. Carson does a superb job explaining 
both the Founding Fathers’ perspective on the govern-
ment and how widely the 20th Century government 
diverged from the Founders’ ideas.

I haven’t assigned the entire book: about 20% covers the 
full history of government thought in Europe from ancient 
time to the start of the United States; though interesting, 
I think there are more pertinent things to cover in this 
semester course.

The remaining 80% is a fabulous overview of our 
government and Constitution, followed by a fascinating 
history of our country and the various amendments and 
changes that have happened since that time.

It is not just a “facts” book: Thomas Jefferson was the 
third president. It is an “idea” book: why was Jefferson’s 
view of government different than John Adams before 
him? How was Jefferson’s Democratic Party different than 
the Democrats today?

The notes and questions are wide-ranging, often incor-
porating outside information or thought questions, as well 
as basic overview and comprehension questions.

John Holzmann, one of the Founders of Sonlight, wrote 
the original 400 Government program in 2000 and 2001. 
“My purpose for including the following questions is 
partially in order to give you a means to review … . They 
provide a tool for evaluating how well Son or Daughter 
has grasped the key points of the texts we will be reading.” 

I, Amy Lykosh, am John’s daughter, and I updated this 
course in 2012. I edited and clarified the notes for Basic 
American Government, but overall, the changes were 
minor. The notes for the other books are mine. But in Basic 
American Government, “I” refers to John, while in the rest of 
the program, “I” refers to Amy.

The Complete Idiot’s Guide to U.S. Government & Politics

One complaint about Carson’s text is that it doesn’t 
cover more recent politics, and that although it gives great 
historical information, it doesn’t really cover how Washing-
ton works today. What about lobbyists, the bureaucracy, 
the Cabinet? What roles and responsibilities does the 
President have?

This book fills in such gaps in Carson’s text. It is easy to 
read and should give a good overview of United States 
politics. 

There are few questions in this book, mostly notes to 
clarify or modify the text.

Selecting a President

Every four years we elect a president, and during that 
year, the news turns to election politics. What’s the dif-
ference between a caucus and a primary? Why have a 
convention? How does the electoral college skew cam-
paigning? What happens on election night?

This book offers a clear, concise guide to the most 
widely reported part of government. Readable, fun, and 
informative, I think it’s learning at its best.

Congress for Dummies

If you want to make your voice heard, Congress is the 
most accessible place to do so. Written specifically for 
those who want to effect change, I don’t assign the whole 
book. While the first half presents a clear, detailed over-
view of how Congress works, the second half deals with 
things such as hiring a lobbyist (should that need arise in 
your life, you’ll know where to go for guidance).

I appreciated learning about the fiscal year, the differenc-
es between working in the Senate and the House, and how 
challenging it is to get anything accomplished in Congress.

It left me thankful not to be in the Beltway, but also 
empowered me to contact my representatives there.

The U.S. Supreme Court

What an absolute gem! Some consider the Supreme 
Court the most powerful branch of government. How 
does the Court work? How has it changed over time? Why 
are so many decisions decided so closely? 

A brilliant combination of analysis, case studies, and 
reporting, this is a great, short introduction.

The notes for this book are primarily comprehension and 
review questions. The Supreme Court has such a large role 
in our government today, and the hope is that the student 
(and, perhaps, the parent) will be thoroughly conversant in 
the functions and operations of this judicial body.
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Are You Liberal? Conservative? or Confused?

This is an interesting, fast read that explains the differ-
ences between liberals and conservatives, and why there 
is (or should be) another alternative.

Black Like Me

Most government courses seek to cover the Civil Rights 
Movement. As I reviewed books about the history of the 
movement, though, I found nothing stirred me so much 
as Black Like Me, about a white man who dyes his skin and 
goes about the South as a black man. The terror he feels, 
the constant minor abuse, the tension and discomfort: this 
is a powerful book.

* * *

For myself, I began to look at this course with a very lim-
ited understanding of government. As I’ve read the Carson 
text and revised notes, and chosen supplemental books 
and written notes, I feel like my understanding of current 
events has come into focus. In the last week, I read about 
a House committee in a magazine and I have an idea of 
what they are doing. I got an email about a federal ap-
peals court case that might go to the Supreme Court, and 
I know what that will look like, and how the federal court 
system is different than the state court system.

As you follow the news from now on into adulthood, 
this course may be one of the most practical, helpful 
classes you take in high school. 

Please begin now to follow the news. If the State of the 
Union Address is coming up, listen to it (at least in part). 
Read some articles weekly about what’s happening in 
Washington (if you don’t have a good source already in 
your home, I’d recommend The Week online: intelligent 
and informative, and wonderfully brief!). Any elections 
happening now? Start to follow them.

* * *

On a large scale, the scope of the course runs as fol-
lows. Introduction, overview of the Constitution and the 
three branches of government, history of the government 
of this country, and ending with a more in depth look 
at some specifics of the three branches of government 
today: the Supreme Court, whose decisions affect us all; 
Presidential campaigns; and finally the legislative, the 
branch that you can influence the most.

We begin the first five days with a biblical perspective 
on government. Next we move to the general definition 
of government, then to the importance and glory of the 
Constitution right before we dive into the overview of  
the Constitution.

God and Politics
Day

1 pp. ix–3

Note: God and Politics: Four Views on the Reformation of 
Civil Government ties in directly with other books in 420 
that address civics and American government. What is the 
relationship between Christianity and government? How 
should Christians go about influencing political culture? 
What does the Bible have to say about civil government? 
Given that we live in a culture made up of all kinds of 
viewpoints, to what extent should Christians seek to 
influence government? This book presents four different 
perspectives including Theonomy, Principled pluralism, 
Christian America, and National Confessionalism. This is 
not to say that these are the only four perspectives one 
can take on Christianity and government, but they thor-
oughly cover a lot of ground.

What’s particularly helpful about God and Politics is 
the fact that it is written by many contributors who don’t 
always agree with one another. Not only do individual 
authors get to present and defend their position, the book 
also provides contrasting viewpoints and criticisms from 
opposing perspectives. Lest you think that these Chris-
tians can’t seem to agree on anything in relation to faith 
and politics, Appendix B offers a nice summary of agree-
ments and disagreements.

God and Politics is not always easy reading. Big ideas 
often require a certain level of complexity to get through. 
But, again, the rewards are many. Having a handle on vari-
ous options about faith and government will prepare your 
children to find their place wherever God leads them and 
be able to intelligently engage the world.

Foreword
By “Reformed Christians” (p. ix), the author of the Fore-

word is referring to Protestant denominations that adhere 
to theological beliefs in the traditions of reformers such as 
John Calvin and Ulrich Zwingli. Examples include various 
Presbyterian traditions, Dutch Reformed churches, etc. 
Reformed traditions stress God’s sovereignty, the glory 
of God, the Lordship of Christ over all, and an emphasis 
on cultural transformation in efforts to redeem society. 
Although the broad context of God and Politics is on Re-
formed approaches to civil government, much of what is 
discussed in the book is relevant to all Christian traditions, 
especially as they seek to understand the relationship be-
tween the church and government. By the way, beginning 
on page 10, Smith will provide a brief summary of the his-
tory of the Reformed tradition in the U.S. since 1800.

The Latin phrase, “Soli Deo Gloria” (p. x), means “Glory to 
God Alone” or “To God Alone Be Glory.”
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Introduction
H. (Helmut) Richard Niebuhr is not to be confused with 

his brother, Reinhold Niebuhr (1892–1971), who was also  
a theologian. 

Smith outlines one Christian perspective on culture, 
including government, when he mentions the Anabap-
tists (p. 1). This viewpoint shuns “cultural and political life 
because these activities are corrupted by sin.” Obviously, 
the contributors to God and Politics disagree and instead 
argue for different kinds of engagement between the 
church and civil government.

To Discuss After You Read

1. What do you make of the Anabaptist approach to 
Christianity and government?

2. How do you think Jesus related to the government of 
his day?

3. Do you think Christianity can “create a righteous soci-
ety in the world through political action” ? Why or why 
not? (p. 1)

4. Do you think the “Christ above culture” approach can 
be reconciled with the concept of separation of church 
and state, which calls for government and the church 
to remain in separate spheres? (p. 2)

Notes: The Gnostics were an early heretical sect of 
Christianity. They believed that only spirit is truly good 
and that all matter, including the flesh, is evil. As a result, 
they denied that Jesus was truly incarnate and instead 
viewed him as spirit only. Gnostics also believed in salva-
tion through secret or esoteric knowledge (gnosis means 
knowledge in the Greek). (p. 2)

Page 2 presents a summary of the viewpoint Niebuhr 
called “Christ the transformer of culture.” In short, this 
perspective sees Christians as “Christ’s ambassadors in 
the world.” Despite human depravity, this viewpoint calls 
Christians to serve God “in every area of life, including poli-
tics.” This view seeks to integrate the Christian worldview 
(view of reality) into all of life.

City of God by Augustine and Institutes of the Christian 
Religion by Calvin are both important works in the history of 
Christianity. Augustine lived prior to the Protestant Refor-
mation, while Calvin was involved in it as a key figure. Both 
works, however, contain an abundance of insight applicable 
to Christians of all kinds of traditions, not just Reformed.

In contrast to Calvinism is the theological system of  
Arminianism (p. 3), which rejects predestination—that 
God has predetermined who the “elect” are—in favor  
of an emphasis on individuals freely choosing God, and 
the position that salvation can be lost. It is named after 
Dutch theologian Jacobus Arminius (1560–1609). Modern 
Arminian traditions include, for example, Wesleyan and 
Nazarene traditions.

Day

2 pp. 4–7 (through third paragraph)

Vocabulary

Rationale: Knowing definitions is critical to understand-
ing. That’s why we’ve included important vocabulary 
terms in your Instructor’s Guide. More common terms 
that your children may not know are listed first, followed 
by, where applicable, cultural literacy terms that provide 
depth to stories but may not be commonly known. Read 
the vocabulary sections aloud to your children, then have 
them guess the meanings of the bold italic words. See 
how your children’s definitions compare to the definitions 
we provide. From time to time you and your children may 
also want to look up words in a dictionary to compare 
what other sources offer as definitions.

New Deal: Franklin Roosevelt’s economic plan designed 
to respond to the Great Depression, which involved exten-
sive public works programs, loans, and an effort to reduce 
unemployment. [p. 6]

Fascism: an authoritarian form of government, adhered to 
by Italy during World War II. [p. 6]

Prohibition: the legal government prevention of the mak-
ing, sale, or consumption of alcohol in the United States 
from 1920 to 1933. [p. 6]

To Discuss After You Read

5. What do the letters in the TULIP acronym summarizing 
Calvinism mean?  total depravity, unconditional elec-
tion, limited atonement, irresistible grace, and persever-
ance of the saints

Note: The editor of God and Politics writes, “our nation 
has never been thoroughly or consistently Christian” (p. 5). 
Look for proponents of the Christian America position to 
address this viewpoint later in the book. Given what he’s 
written here, Smith appears to favor the principled  
pluralism approach.

Day

3 pp. 7–11 (through first paragraph)

Vocabulary

Soviet: refers to the now-defunct communist Soviet 
Union (USSR). [p. 10]

Nadir: the lowest point. [p. 11]

To Discuss After You Read

6. Smith writes, “unfortunately many Christian legislators 
have not developed a consistent biblical worldview to 
guide their analysis of political presuppositions, pro-
cesses, and programs.” How can a Christian worldview 
help us better understand, respond to, and transform 
culture? [p. 9]
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Note: Consider this a statement of the theme of God 
and Politics: “Our book seeks to encourage Christians to 
think seriously about what the Scriptures teach about 
government and politics and to develop biblically based 
views to guide their own assessment of these matters.” 
In other words, God and Politics will not tell you what 
perspective is the right one to take in relation to faith and 
civil government. But it will offer up several competing 
viewpoints. [p. 9]

7. What do you think of Smith’s statement that, “Christians 
are God’s ambassadors and stewards—the force He 
uses to renew the world” ? [p. 11]

Day

4 pp. 11–14

Vocabulary

Shalom: Hebrew for “peace.” [p. 12]

Timeline and Map Points

d d H. Richard Niebuhr (1894–1962) 
d d Martin Luther (1483–1546)
d d Thomas Aquinas (1225?–1274)
d d Peter Abelard (1079–1142)
d d Augustine (AD 354–430)
d d John Calvin (1509–1564)
d d John Knox (1514?–1572)
d d Puritans were members of a religious and social 

movement of the 1500s and 1600s
d d Heidelberg Catachism (1563)
d d Synod of Dort (1618–1619)
d d Enlightenment (1600s–1700s)
d d John Locke (1632–1704)
d d Charles Montesquieu (1689–1755)
d d Second Great Awakening (1800–1830) 
d d Billy Graham (1918–present)
d d Jerry Falwell (1933–2007)
 Europe Q; America W; Iran E; Vietnam R;  

Central America T; South America Y (map 1) 
 Plymouth Q; New England W; Massachusetts E;  

Washington, D.C. R; Lynchburg, Virginia T (map 2)
 Israel Q; Geneva W; Zurich E; Switzerland R; France T; 

Germany Y; Holland U; Scotland I; England O;  
Poland P (map 3)

Day

5 pp. 17–19

Part One: Theonomy: Introduction to Theonomy

In addition to theonomy and reconstructionism, some-
times those who adhere to this position are also referred 
to as supporters of dominion theology (p. 17).

Presuppositional apologetics (p. 17) is discussed in more 
detail in Christian Apologetics (chapter 3, pp. 62–64). In 
short, this approach to the defense of Christianity claims 
that all belief systems rest on presuppositions. Rather than 
offering evidences or arguments for God, presuppositional-
ists typically assume the truth of the Christian worldview 

and focus on pointing out the shortcomings of other world-
views including their contradictions and internal tensions.

Postmillennialism (p. 17) is a theological position that 
believes the Christian church will essentially “Christianize” 
the world through its ministry efforts and, thus, establish 
a millennial kingdom on earth prior to Christ’s return. 
Other views include amillennialism, which denies a literal 
millennial kingdom, and premilleniallism, which believes 
the world will get worse and worse until Christ returns to 
establish his literal millennial kingdom. All of these views 
fall within the theological area known as eschatology, 
which addresses the end times, last things, and our final 
state (what happens after we die).

Vocabulary

abrogate: to repeal, do away with, or override. [p. 17]

To Discuss After You Read

8. Given the editors brief description of presuppositional 
apologetics on page 17, what do you make of it? Do 
you find it convincing? Biblical?

Notes: The editor writes, “presuppositionalists make no 
attempt to prove these axioms by appeals to religiously 
neutral or independent criteria” (p. 17). Some presupposi-
tionalists, such as contemporary theologian John Frame, are 
more open to incorporating arguments that are not typi-
cally viewed as presuppositional into their methodology.

By republican (p. 18), theonomists do not mean the 
official Republican Party, but use the term broadly for a 
republic form of government where the power is held by 
the people and those they elect.

9. The editor describes the theonomy position as holding 
to the view that, “Education would be a responsibility 
solely of parents” (p. 18). This obviously fits well with 
the home education perspective, but what about the 
role of the church in educating children? Do you think 
parents should be “solely” responsible for the educa-
tion of children? What about parents who are unable or 
unwilling to educate their children?

10. Currently numerous government relief agencies exist, 
supported by taxes. The theonomy position would 
like to eliminate taxes and allow “churches and other 
private agencies” to “provide relief and welfare to the 
poor” (p. 18). Do you think this approach is feasible? 
Why or why not?

Timeline and Map Points

 Vallecito, California Q; Tyler, Texas W; Orange County 
(California) E (map 4)  
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Basic American Government
Day

1 pp. 61–67

To Discuss After You Read

11. How does Carson summarize the Judeo-Christian (i.e., 
biblical) influence on American government?  it 
teaches the necessity for earthly government; it teaches 
that humans are to be subject to the governing authori-
ties; civil governmental authority comes from God; rulers 
are supposed to punish evil and not to punish good be-
havior; human authority is not final but derivative, subject 
to God and to God’s judgment; the force of government is 
not to be used to advance God’s kingdom

Notes: At the bottom of p. 61, Dr. Carson turns your at-
tention to Article VI, paragraph 3 of the Constitution. This 
paragraph states that no religious tests will ever be required 
in order to hold office in the United States government.

You should realize that at least 11 of the 13 original 
colonies, at the moment this section of the Constitution 
was being written, had very explicit religious tests.

Delaware’s constitution read,

Art. 22. Every person who shall be chosen a member 
of either house, or appointed to any office or place 
of trust, before taking his seat, or entering upon the 
execution of his office, shall … make and subscribe 
the following declaration, to wit:

“I, A B, do profess faith in God the Father, and in Jesus 
Christ His only Son, and in the Holy Ghost, one God, 
blessed for evermore; and I do acknowledge the holy 
scriptures of the Old and New Testament to be given by 
divine inspiration.”

And all officers shall also take an oath of office. The Con-
stitution of Vermont in 1777 was not much different:

Section IX … . [E]ach member [of the house of repre-
sentatives], before he takes his seat, shall make and 
subscribe the following declaration, viz.

 I do believe in one God, the Creator and Governor of the 
universe, the rewarder of the good and punisher of the 
wicked. And I do acknowledge the scriptures of the old 
and new testament to be given by divine inspiration, and 
own and profess the protestant religion.
  And no further or other religious test shall ever,  
hereafter, be required of any civil officer or magistrate  
in this State.1

In the North Carolina ratification debates of 1788, Henry 
Abbott said, “If there be no religious test required [in the 
United States Constitution], pagans, deists, and Maho-
metans might obtain offices among us, and … the sena-
tors and representatives might all be pagans.”2

1. Both of these quotes are from Philip B. Kurland and Ralph Lerner 
(eds.), The Founders’ Constitution, 5 vols. (Chicago: University of Chicago 
Press, 1987), V, p. 634; quoted in Gary North, Political Polytheism (Tyler, TX: 
Institute for Christian Economics, 1989), pp. 384–385.

2. Henry Abbot, North Carolina ratifying convention: Elliot’s Debates, IV, 
p. 192, quoted in North, pp. 390–391.

Was he correct? What kind of leadership do we find in 
the United States today? What kind of law do we find on 
the books (or, more importantly, in practice) today? How 
is Christian faith and practice being treated in the United 
States today? Neutrally? With prejudiced favoritism? Preju-
diced malignancy?

St. Augustine spoke of “a persecution of unrighteous-
ness, which the impious inflict upon the church of Christ; 
and … a righteous persecution, which the church of Christ 
inflicts upon the impious … .”3

Or, to paraphrase Gary North: “It is never a question 
of liberty for some vs. liberty for everyone. It is always a 
question of whose liberty.” Or, put another way, “It is never 
a question of Christian law vs. no law, or Christian law vs. 
neutral law. It is always a question of whose law.”

Someone must rule. Someone’s law must have precedence. 
If it is not God’s law, then it will be someone else’s law.

Charles Hodge, an American theologian of the late 
1800s, wrote:

Thousands have come among us, who are neither 
Protestants nor Christians. Some are papists, some 
Jews, some infidels, and some atheists. All are wel-
comed; all are admitted to equal rights and privileges. 
All are allowed to acquire property, and to vote in ev-
ery election, made eligible to all offices, and invested 
with equal influence in all public affairs. All are allowed 
to worship as they please, or not to worship at all, if 
they see fit. No man is molested for his religion or for 
his want of religion. No man is required to profess any 
form of faith, or to join any religious association. More 
than this cannot reasonably be demanded. More, 
however, is demanded. The infidel demands that the 
government should be conducted on the principle 
that Christianity is false. The atheist demands that it 
should be conducted on the assumption that there is 
no God, and the positivist on the principle that men 
are not free agents. The sufficient answer to all this is, 
that it cannot possibly be done.4

Hodge is right, of course, that “it cannot possibly be done.” 
He is wrong, however, about “more than this cannot reason-
ably be demanded.” Based on atheistic principles, it is abso-
lutely reasonable to demand that government should be 
“conducted on the principle that there is no God.” Based on 
an anti-Christian belief system, it is absolutely reasonable to 
demand “that the government should be conducted on the 
principle that Christianity is false.” If your thinking is steeped 
in Christian faith, then it is also reasonable to demand that 
“only church members should be allowed to vote.”

Douglas Wilson carries this argument into the context of 
public education today:

If it is permissible to tax a secular humanist to support 
a school where prayer is officially encouraged, then 
why isn’t it permissible to tax a Christian to support a 
school where blasphemy is officially encouraged? … 
When secularists took control of the schools, the more 
traditional expressions of religious belief, prayer in-
cluded, were forced out. But when this happened, the 

3. Quoted in Jean Comby, How to Read Church History, Vol. 1 (Crossroad 
Publishing, 1985), p. 74.

4. Charles Hodge, Systematic Theology (New York: Scribner, Armstrong, 
and Co., 1874), pp. 345–346.
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secularists were only doing what had previously been 
done to them. They had learned their lesson well … . 
Because education cannot be neutral about certain 
basic issues (What is man? What is society? Where did 
we come from?) and because in a pluralistic society 
people disagree on such issues, it is impossible to 
impose state education on the entire society without 
putting these various groups into conflict.
 If the educational system refuses to address these 
basic issues, then it is refusing to educate. But if the 
questions are addressed, they will be addressed in 
the light of a certain worldview. Promoting a world-
view can be done in public schools only if it is legiti-
mate to violate the rights of the groups who do not 
agree and are not in control.5

So we are thrown back once more to the question of 
which law, whose law, should take precedence.

* * *

One woman wrote to me,

If the Constitution of the United States had required 
a religious test for office-holding, would this not 
have been the end of religious freedom? Would we 
not soon have deteriorated into what our European 
ancestors were? Perhaps we would not have had an 
official State church, but persecution and intolerance 
of non-Christians would have followed. Worse, it 
would probably have led to the deterioration of the 
Christian church (maybe worse than it actually is!), 
judging from the Congregational Church’s “Halfway 
Covenant” issue which allowed unconverted people 
to belong to the church just so they could hold office.
 I can think of lots of other implications—for exam-
ple, politicians dissemble enough already. Why give 
them something else to lie about in order to gain 
power? Also, what would our position have been in 
WWII? Perhaps we would have joined the Axis pow-
ers and advanced the persecution of Jews! If we were 
a one-religion country, what right would we have to 
criticize Iran or Libya or Nepal for persecution?
 I remember a few years ago when some Christians 
where I lived discussed a possible boycott of the Mar-
riott Corp. Why? Because they were Mormon-owned. 
It’s not like they were running Bible bookstores or 
anything, they just wanted to boycott them for being 
Mormon! That’s persecution, in my books. And speak-
ing of Mormons, they and Jehovah’s Witnesses would 
pass the religious test for office-holding with flying 
colors, as they both profess to believe in Jesus Christ 
and the Bible. So we should keep out the Muslims and 
Deists, but welcome the cultists with open arms? …

I wrote back:

Ultimately, I believe that law is—and cannot but be—
religiously-based. No law can possibly be completely 
neutral. So then the question is: whose religion—
what religion—should rule?
 Just one lousy example: A civil government must 
establish and enforce laws concerning murder … . 
When those who worship Molech (and Molech, you 
will recall, is the biblical name for the “god” or demon 
who demands child sacrifice—see, for example, Leviti-
cus 18:21; 20:2–5) … —When those people’s sense of 
moral right comes into conflict with Christians’ sense 

5. Douglas Wilson, Recovering the Lost Tools of Learning: An Approach to 
Distinctively Christian Education (Wheaton, IL: Crossway Books, 1991), p. 40.

of moral right (and the two should come into conflict, 
since Christians believe that children ought not to be 
sacrificed for the sake of material prosperity: i.e., there-
fore, they believe that abortion is immoral) … whose 
law—whose religion—should take precedence? …

Some questions for us to consider: 

 — Is the Bible in favor of or opposed to religious  
freedom? 
 — If it is opposed to religious freedom, should the 
teachings of the Bible be set aside for the sake of 
religious freedom? … Put another way (and this is 
a very difficult question for most modern American 
evangelicals to answer): should religious freedom 
trump all else?6

The material Carson touches upon on this page is often 
cited by “Christian America” advocates as showing the 
Founding Fathers’ “Christian” worldview.

Let me state right off: there is no question that the 
Founding Fathers of the United States were far friendlier to 
Christianity and the Christian religion than it seems most 
public figures are today. However, we ought not to trick 
ourselves into thinking most of these men were evangeli-
cal believers. Notice how George Washington speaks of 
“religion”: it is a support to political prosperity. As someone 
else has commented, it is instrumental rather than essen-
tial, a means to an end rather than an end in itself.

Day

3 pp. xi–xii, 3–10 (through second paragraph)

To Discuss After You Read

12. According to Carson, what is true about the obser-
vance of the Constitution in politics and law today?  
[pp. xi–xii]  it is being ignored

13. What should you expect to learn about during your 
studies of Carson’s book? [pp. xi–xii]  the histori-
cal roots of the Constitution, and how it has been used, 
abused, and ignored ever since it was written

14. Please paraphrase this quote:

“The political crisis of our times has been caused by 
the fact that peoples have been grotesquely misin-
formed about the nature and character of govern-
ment. They have not had clearly in mind the inherent 
limits of government as a beneficent instrument for 
the concentration and exercise of power. They have 
not been well informed about how to limit, restrict, 
and restrain government. On the contrary, the main 
means of informing people have been used to con-
vey distorted notions about the potentialities and 
possibilities of the use of government” (4).

 It is one of the key points of Carson’s text. [pp. 3–10] 
 Today we learn about what the government might be 
able to do for us, the allure and promise of something for 
(almost) nothing. The problem, though, is that govern-
ment has a limit to its goodness, and people don’t know 
how to limit or restrain the government

6. My opinion: I think the Bible is opposed to absolute religious free-
dom. The “religious freedom card” ought not to “trump all else.”
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15. What two primary illustrations of “government run 
amok” does Carson use? [pp. 3–10]  Hitlerian National 
Socialism in Germany (1933–1945), and Russian Bolshevik 
communism (1917–1991)

16. What are some of the characteristics of international 
communism? [pp. 3–10]  one-party rule, dictatorship, 
government “security” forces with no limitations, govern-
ment control of productive private property, religious 
persecution, government control of virtually all media of 
mass communication, labor camps

17. “Communism is a prescription for the most extensive 
and intensive use of government power to dominate 
and control populaces” (7). What does this mean?  
[pp. 3–10]  communism is the most extreme example of 
a government that dominates and controls its people.

18. Has dictatorship and corruption of government been 
solely a factor in “left-wing” (i.e., communist or socialist) 
societies? [pp. 3–10]  no; Francisco Franco’s Spain, Juan 
Peron’s Argentina, Antonio de Oliveira Salazar’s Portugal, 
Fulgencio Batista’s Cuba, etc.

19. Carson claims that all countries in the world have a ten-
dency towards what form of government? [pp. 3–10]  
socialism

20. Historically, have “democracies” restrained the govern-
ment? [pp. 3–10]  no; see Nazi Germany, the United 
States, United Kingdom, Sweden, Norway, etc.

Note: Carson says, “Those with higher incomes are 
taxed at much higher rates” (8), what is known as a “gradu-
ated” or “progressive” tax (higher incomes pay proportion-
ally higher rate than those with lower incomes). Some 
alternative taxes are regressive taxes, which impact 
lower-income persons more heavily than those with 
higher incomes; proportional taxes impact all income 
levels on a perfectly proportional basis.

21. What is the price for a welfare state? [pp. 3–10]   
in Sweden, the workmen often paid 50% of their income 
in taxes; in Britain, to take home 5,000 pounds, the com-
pany would have to pay 50,000 pounds

22. What does “nationalization” mean? [pp. 3–10]   
to place what had been a private enterprise under  
governmental control

23. What concepts, truths, or ideas particularly struck  
you about the history of the advance of socialism  
in Sweden and the United Kingdom? [pp. 3–10]   
the government truly takes the role of the father; I find 
that quite unsettling

Day

4 pp. 10–15

Vocabulary

It became a shibboleth, and is now not even serviceable 
as such … (a custom, principle, or belief distinguishing a 
particular class or group of people, especially a long-stand-
ing one regarded as outmoded or no longer important; from 
Judges 12:5–6:5)

The current bemusement with “democracy” owes much  
to Dewey’s obfuscations. (to confuse the issue, make it hard 
to understand)

To Discuss After You Read

24. Did Socialism in Britain succeed?  no

Note: Carson says, “Over the past five years, communism 
in the Soviet Union and Eastern Europe has disintegrated.” 
That would be 1988–1993.

25. With socialism discredited, why is it a threat?  a 
former head of the Communist Party of the United States 
describes it as “socialism on the installment plan” (11), as 
people vote for more government programs, the govern-
ment continues to expand, and the welfare state contin-
ues to grow in power

26. Why are “democracy” and “capitalism” mere “buzz 
words”?  because they are not understood and, there-
fore, are misused

27. What is the common meaning of democracy?   
popularly elected officials and representatives—i.e.  
majority rule

28. At the bottom of p. 11, Carson mentions the “main, 
if not only proper, function” of government. What is 
it, and do you agree that that is the main function of 
government?  keeping the peace; I Peter 2:14 says that 
governors are set up for the punishment of evildoers and 
for the praise of them that do well, which seems a bit 
more involved than simply “keeping the peace”

29. What do the words “capital” and “capitalism” mean?  
capital: wealth that is used to produce commodities or 
goods; capitalism: an ideology or system in which capital 
is given a dominant role in the economy—dominant over 
the other two elements of production

30. What is the common meaning of capitalism?  private 
ownership of the means of production and freedom of 
enterprise within a free market; for example, I own a farm 
and I choose what I grow and produce (within legal limits, 
of course)
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31. According to Carson, do democracy and capitalism 
tend to limit government powers?  no, because if 
anything, democracy easily leads to mob rule, and “the 
mob” often wants government to extract benefits from 
“the rich”; capitalism has very little, if anything, to do with 
limitations on governmental functions—it has to do with 
economics, not government (even though the govern-
ment can heavily influence economic activity)

32. What are the three basic elements of economic 
 production?  land, labor, and capital

33. Is the United States a democracy?  presumably not, as 
we need to understand our government “much beyond 
some vague and largely incorrect notion that the United 
States is, or was, a democracy” (15) 

34. What are Carson’s goals for studying the United States 
Constitution?  to learn how to limit government by 
understanding how the government was originally envi-
sioned; and discovering the history behind how the Con-
stitution has come to be used (and abused) as it is today

35. What is the relationship between states and general 
government supposed to be according to the United 
States Constitution?  some states had Constitutions 
in existence prior to and separate from the United States 
government; though federal law is supposed to have 
some superiority, it is not supposed to be complete

The Complete Idiot’s Guide to U.S. Government…
Day

2 Chapter 1

To Discuss After You Read

Note: Chapter One begins with the statement that the 
United States is “the world’s oldest constitutional democ-
racy” (1). Carson will make the point that we are actually a 
constitutional federated republic. What does that mean? 
Stay tuned!

36. What is government?  an “institution that has the 
power to enforce rules and impose order and stability on 
a society”

37. What is politics?  “the process of resolving conflicts and 
deciding who gets what, when, and how”

38. Which of the theories on the rise of the nation-state 
do you prefer? Or do you have a theory of your own? 
 Here’s my theory. Cain left his parents and went and 
founded a city (Genesis 4:17). Presumably, he was then the 
leader, but I don’t think he had to dominate the city any 
more than your parents have to dominate you to be in the 
family, or any more than Jacob had to dominate his sons 
to be the head of the Israelites. I wonder if the earliest cit-
ies came to be as a sort of Patriarch-led community. Then 
after the Flood, Nimrod founded Babel (Genesis 10:9), and 
since he is described as a “mighty hunter,” I suspect there 

was violence in that city’s establishment. Today, I sup-
pose I am part of the social contract theory, born into this 
land’s government and not choosing to leave

Note: Carson also deals with “Forms of Government” 
when he summarizes Plato (75). Plato says that there are 
three possible forms of government: rule by one, rule by 
a few, and rule by the many. Plato claimed that legitimate 
rule by one is monarchy, while illegitimate is tyranny. An 
aristocracy is legitimate rule by a few, while oligarchy is 
the illegitimate form. Democracy was what he called the 
legitimate form of rule by many; he didn’t give an alterna-
tive name for a perverted form.

39. This text asks, “Who governs in a society and what are 
their goals?” At the outset of this course, write down 
your answer. We’ll ask this again on the last day, and 
see how your answer may have changed. 

Day

5 Chapter 2

To Discuss After You Read

Notes: This is a whirlwind tour of both the history lead-
ing up to the Constitution, the challenge of ratifying the 
Constitution, and some of the specifics of the Constitution 
itself. We’ll cover much of this again, in greater depth.

John Locke argued that people have “natural rights 
given to them by God, including the right to life, liberty, 
and property” (13). In the Declaration of Independence, 
Thomas Jefferson revises that to read “life, liberty, and the 
pursuit of happiness.” The “pursuit of happiness” is quite 
vague compared with the sturdy “property” of Locke. And 
while I might believe that property rights are necessary to 
the “pursuit of happiness,” not everyone would agree.

This chapter has several references to “popular sover-
eignty,” which it defines as “Government by the consent of 
the governed” (15). Carson, as you will see in a few weeks, 
disagrees with the term “sovereignty” for our system of 
government: “The concept of sovereignty is alien to our 
system of government.” He argues that our government is 
limited, with the Constitution to check the government, 
the states to check their citizens, the citizens to vote rep-
resentatives into office. No one has absolute, unchecked 
authority in our system, but sovereignty implies such 
absolute power. I think Carson is correct, but today’s read-
ing covers current useage, and current useage defines 
“popular sovereignty” as government by the consent of 
the governed.

This text assumes that “Informal Methods of Constitu-
tional Change” are necessary and proper, “a result of the 
flexibility of the Constitution to adapt itself over time 
to events and concerns of the citizens” (26). This sounds 
reasonable, but as we will read in Carson, the Founding 
Fathers would not necessarily have agreed with this.
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Current Events

Do three reports; at least two of international concern.

Parents: How to “Teach” (or Learn!) Current Events

If your children are unfamiliar with key people, dates, 
events, and terms, read together! Browse through a  
current news magazine together; choose an appropriate-
looking article, then start reading. If it helps, read the article 
out loud. There should be no shame in this. If our children 
need our help, then we should give it to them. By helping 
them now, we reduce the need for us to help them later.

As you read, ask your children if they understand what 
the author is talking about. If you come across an uncom-
mon or unfamiliar term, explain it or look it up. Try to 
give your children whatever historical, cultural, and other 
background you can. In addition, talk about what appear 
to be parallel situations with which they might be familiar 
from their studies of history or other cultures.

This process may be rather slow at the start, but it will 
enable your children to understand what they would have 
otherwise never understood. It will give them a wealth of 
information they would otherwise know nothing about.

After you finish reading, have your children try to 
summarize what you just read. We have found that the 
best time to hold current event discussions is either over 
the dinner table or, for older students, during your daily 
student-teacher time.

We believe students need to learn that world affairs—
matters of social, political, economic, and cultural con-
cern—are appropriate for their interest: they should be 
informed about these matters, and they ought to be form-
ing biblically-appropriate opinions about them. As citizens 
of God’s Kingdom, they are called upon to be gracious 
(and, therefore, informed) ambassadors to the peoples 
and kingdoms of this world.

The “textbook” for your study of current events should 
be articles found in current newspapers and magazines.7

We believe you should be able to make three verbal re-
ports per week on some matter of significant local, region-
al, national, or international concern that you have read 
about this week. You should recount the details of the 
story and understand what the authors are talking about. 
But you should also be able to state who the protagonists 
are and what makes each matter significant: Why should 
we care? What are the potential effects of the matter turn-
ing out one way or another? What are the two (or more) 
sides arguing about (issues as well as side issues)?

We believe you should be able to add a statement about 
your own position on the issues of the day (how you 
would like to see the matter turn out) and you should be 
able to explain why you believe and feel as you do.

Note to Student or Parent: Though you may make 
these written assignments, it is not our expectation that 
you or your children will be required to write these reports. 
We have always simply required oral presentations.  n

7. Many people wonder what magazines or newspapers we might 
suggest that could provide a broader, more well-rounded perspective on 
current events than those to which they are currently subscribing. See  
Instructor’s Guide Resources (Section Three in this guide) for a brief 
listing.
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N Note to Mom or Dad   Map Point  dd  Timeline Suggestion

420 Parent Guide
Bible / History/Civics & Historical Fiction

God and Politics
Day

6 pp. 21–25 (up to break)

Greg Bahnsen, the author of this chapter, passed away 
in 1995 at the age of 47, as a result of ongoing medical 
conditions.

In footnote 1, Bahnsen speaks of special revelation and 
natural revelation. The latter is also referred to as general 
revelation. This is knowledge about God that may be 
gleaned from nature or moral conscience and need not be 
specially revealed as through the Bible. [p. 21]

Notice that the contributors to this volume often quote 
or reference Scripture in support of their perspectives. If 
this is the case, why are there disagreements about the 
relationship between Christianity and government? It’s 
not that the Bible doesn’t speak to these issues, and it’s 
not that we can supposedly make the Bible say whatever 
we want it to say. Rather, it’s often a matter of interpreta-
tion, which results in theology. Keep in mind that there’s a 
theological principal known as the perspicuity of Scripture. 
The word comes from the Latin for “transparent” or “clear.” 

Perspicuity means that the Bible is clear when it comes 
to essential doctrines and teachings. Everyone, then, can 
understand the clear biblical teachings about God, Christ, 
salvation, human nature, etc. But there are areas that are 
not as clear and are more complicated to understand and/
or apply today. One of those areas has to do with the rela-
tionship between the church and government. So it’s not 
just a matter of which authority quotes the most Scripture, 
but it’s also a matter of interpreting the passages in con-
text and seeking to apply them properly. That’s not always 
an easy task!

Vocabulary

A priori: based on reasoning rather than direct observa-
tion or study. [footnote 7, p. 24]

To Discuss After You Read

1. Given Bahnsen’s 12 points, is there one in particular 
you strongly agree or disagree with? Why? [pp. 23–24]

Days 6–10
Date: _______ to _______

Week 2

Date: Day 6 Day 7 Day 8 Day 9 Day 10

Bible
God and Politics pp. 21–25

(up to break)
pp. 25–29
(through  

second para.)

pp. 29–34
(through first para.)

pp. 34–37
(through  

third para.)

pp. 37–41
(up to break)

Memorization Romans 13:3–4

History/Civics and Historical Fiction
Basic American 
Government

pp. 17–24 pp. 24–27;  
The Constitution: 

Preamble and  
Art. I, Sec. 1–4  
pp. 534–536

The Constitution: 
Art. I, Sec. 5–10 

pp. 536–539

The Complete Idiot’s  
Guide to U.S. Government  
and Politics

chaps. 10–11 chap. 9

Current Events Three reports this week.

Other Notes
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Day

7 pp. 25–29 (through second paragraph)

Vocabulary

concomitantly: naturally accompanying or associated 
with something. [p. 27]

To Discuss After You Read

Note: Interpretations of the exact meaning, applica-
tion, and implications of “kingdom of God” in the New 
Testament are many. The phrase itself is not in the Old 
Testament, but this does not mean that its basic message 
has no place in the Old Testament. As Creator, God sov-
ereignly rules over all, and may also be said to be king of 
his people (Israel and/or the Church, depending on one’s 
theology), as well as king of all the nations of the world. 
Some view the kingdom as applicable now, while oth-
ers see the thrust of God’s kingdom coming in the future 
(“Thy kingdom come,” in the Lord’s prayer, for instance). 
Still others may see it as a combination of present and 
future, or perhaps as coming in phases. The relationship 
between the church and God’s kingdom is also a matter of 
some debate, with some identifying the kingdom with the 
church and others believing that the kingdom age is yet 
to come. [p. 25]

Day

8 pp. 29–34 (through first paragraph)

Vocabulary

hermeneutical: relating to the science and art of interpre-
tation of written texts (hermeneutics). [p. 32]

anachronistic: out of proper historical context.  
[footnote 12, p. 32]

To Discuss After You Read

Notes: Bahnsen mentions the concept of “holy war” in 
the Old Testament. This is in no way similar to the militant 
forms of the Islamic holy war (jihad). In the Old Testament, 
God in very specific circumstances sanctioned war against 
pagan nations. The New Testament method of evangelism 
is rooted in persuasion and prayer, not any sort of military 
force or holy war. [p. 31]

Bahnsen makes a good point when he encourages to 
look for “the underlying principle” in Old Testament laws 
that we may think are not relevant to us. In fact, we may 
also find elements of teachings in the New Testament that 
may not, at first glance, seem relevant in our day. However, 
there are instances where God is seeking to instruct us 
ethically on the basis of the underlying principles of teach-
ings rather than wanting us to make a direct comparison. 
Bahnsen’s application of the parable of the Good Samari-
tan is a good example of seeking the underlying principle 
in a teaching. Sometimes critics reference obscure Bible 
passages in the hopes of pointing out that the Bible is 
ancient and irrelevant, but they often miss the point of 
underlying principles of instruction. [p. 33]

At the bottom of page 33 Bahnsen mentions the 
unique role of the Holy Spirit in empowering Christians 
to conform their internal nature into what God desires 
(virtuous people). In other words, Christianity does not ask 
its followers to merely try really hard to obey God’s ethical 
expectations, but grants believers the power of the Holy 
Spirit to do so. This is a unique development in the history 
of religion.

Day

9 pp. 34–37 (through third paragraph)

To Discuss After You Read

Notes: When Bahnsen discusses the people of God 
(p. 35) he espouses what is sometimes termed covenant 
replacement theology. This view holds that the Christian 
church is the new Israel, thus replacing it in God’s eyes. 
Other forms of theology, notably dispensationalism, views 
the church and Israel as remaining distinct even after the 
New Testament.

Bahnsen writes of how even those “who do not love God 
… nevertheless know the just requirements of God’s law.” 
This is known as natural law and is confirmed in passages 
such as Romans 2:15, which Bahnsen later cites. [p. 37]

Day

10 pp. 37–41 (up to break)

Vocabulary

excoriated: to severely criticize or censure. [p. 39]

Ex post facto: being retroactive in force or effect.  
[p. 39, footnote 15]

Exegesis: refers to interpretation and explanation of bibli-
cal texts by drawing out what they state. [p. 41]

Rousseau: Jean-Jacques Rousseau (1712–78)—French 
philosopher who wrote on political theory and education. 
He viewed people as naturally good, but negatively influ-
enced by culture and education. Rousseau’s views had an 
impact on the French Revolution. [p. 41, footnote 17]

Marx: Karl Marx (1818–83), German thinker and coauthor 
of the Communist Manifesto, which influenced the rise of 
modern communism in nations such as the former Soviet 
Union. [p. 41, footnote 17]

Buckley: Bahnsen may be referring to William F. Buckley 
(1925–2008), an American conservative writer. [p. 41, 
footnote 17]

Galbraith: Bahnsen may be referring to John Kenneth 
Galbraith (1908–2006), a liberal Canadian-American 
economist. [p. 41, footnote 17]

To Discuss After You Read

Most modern translations of the Bible use the word 
“abolish” or “destroy” in place of “abrogate” in Matthew 
5:17. [p. 40]
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Bahnsen writes, “It should constantly be borne in the 
mind that no school of thought, least of all the theono-
mist outlook, has all the answers.” This is a good point to 
keep in mind when seeking to understand any viewpoint, 
especially when it comes to differing positions within 
Christianity. No one has all the answers and, in some cir-
cumstances, a lot of work must be done toward building a 
case and understanding other perspectives before coming 
to serious conclusions. [p. 41]

Basic American Government

In Days 6–10, we begin with a definition of our govern-
ment, then spend the rest of the time on the legislative 
branch, or Congress, with its two parts, the House of 
Representatives and the Senate. And we’ll work through 
Article I of the Constitution. If you find that answering the 
questions pertaining to the actual Constitution difficult, 
please at least read through the questions and answers: 
they should clarify the language and give greater under-
standing of the text.

Day

6 pp. 17–24

Vocabulary

Laws will be promulgated … (promote or make widely 
known an idea or cause)

… the business of government, hereditary, appointive, 
and elective means … (filled by appointment rather than 
election)

“Let us not make it a blank paper by construction.” (inter-
pretation, the act of construing)

“But let there be no change by usurpation …” (taking over 
by force or without right)

… which shall be made in pursuance thereof … (the carry-
ing out of a plan or action)

… no civil rulers are to be obeyed when they enjoin 
things … (instruct or urge (someone) to do something)

To Discuss After You Read

2. What three words does Carson believe best summa-
rize the United States government?  a Constitutional 
federated republic; he could have added words like mixed 
and limited, but these are somewhat implied

3. According to Carson, does “constitutional” mean “writ-
ten document”?  no; any government that carries on its 
business in a regular or customary way may be consid-
ered Constitutional

4. Please paraphrase Thomas Jefferson’s comments in a 
letter to his friend (18).  I would prefer to amend the 
Constitution as needed, rather than take power through in-
terpretation (“construction”), and so have unlimited power. 
A written Constitution offers us unusual security. Let’s not 

make it meaningless through construing or interpreting 
powers. In other words, a written Constitution provides an 
assurance against governmental usurpations of power

5. Please paraphrase George Washington’s words in his 
Farewell Address (18).  If the people realize part of the 
Constitution doesn’t meet their needs, let them amend it 
as the Constitution dictates. But don’t change it by tak-
ing it over by force (“usurpation”), because though that 
one instance might result in good, the overall effect is to 
destroy the free government

6. Why did the Founders favor a “government of laws and 
not of men” (19)?  rule of men is arbitrary rule, while 
written law is restrained

7. What were the two kinds of ordinary law known to the 
Founders?  statutory, a written law passed by a legisla-
ture; and common, unwritten law that is passed down by 
custom and built on court decisions

8. For whom is the Constitution supposed to serve as a 
legal guide?  the government; thus, it is “higher” law

Note: The Marbury vs. Madison decision will come up 
again in this course. Marbury wanted a writ of mandamus, 
a writ (or written command) issued by a superior court to 
make a government officer perform his duties correctly. 
Marbury wanted the Supreme Court to force Madison 
to give him his commission. The Supreme Court claimed 
that, per the Constitution, the Supreme Court was not the 
proper court to issue a decision. 

9. Why is the Marbury vs. Madison Supreme Court deci-
sion so important?  it established the Constitution 
as superior to statute law; while the statutes might say 
that Marbury was owed a writ of mandamus, the Court 
claimed the Constitution forbade them from issuing such 
a writ

10. What law did many of the Founders believe transcends 
even the Constitution?  natural law and the law of 
revelation; basically, the idea that moral laws and liberties 
are given by God, not by man or by government; “The 
truths of God are the pillars of the world whereon states 
and churches may stand” (23); the law is there, and man 
must seek to make laws in keeping with this natural law

11. According to Jefferson, which branch of the general 
government had the primary responsibility to interpret 
the Constitution?  All three branches: the Congress was 
supposed to evaluate laws for their Constitutionality be-
fore it passed them; the President was supposed to do the 
same; and the Supreme Court was also supposed to have 
the ability or authority to judge a law’s Constitutionality; 
today it seems that only the judicial branch questions the 
Constitutionality of a new law
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Day

7 pp. 24–27; The Constitution: Preamble and Article I…

Memorization

Please memorize the Preamble. It states the fundamen-
tal purposes of the general government as envisioned by 
the Founding Fathers. [p. 534]

Vocabulary

… may be considered the innovative powers … (introduc-
ing new ideas; original and creative in thinking) [pp. 24–27]

And most of those powers are enumerated … (listed, 
named one by one) [pp. 24–27]

… including excises and duties … (excises: a tax levied on 
certain goods and commodities produced or sold within a 
country and on licenses granted for certain activities; duties: 
a payment levied on the import, export, manufacture, or sale 
of goods) [pp. 24–27]

We the People of the United States, in order to form a 
more perfect Union, establish justice, insure domestic 
tranquility … (peace at home) [p. 534]

The Senate shall choose their other Officers, and also 
a President pro tempore … (the presiding officer of the 
United States Senate in the absence of the Vice President) 
[pp. 534–536]

To Discuss After You Read

12. Why does Carson object to calling the general govern-
ment of the United States “the Federal Government”? 
[pp. 24–27]  because the individual states are part of 
the federal system of government

13. What do the legislative, executive, and judicial 
branches of government do? [pp. 24–27]  legislative: 
makes laws; executive: puts them into operation; judicial: 
enforces them through judgments and punishments

14. What is the form of the United States’ legislative 
branch? [pp. 24–27]  the Congress; composed of two 
houses or groups of decision-makers: the House of Repre-
sentatives and the Senate

15. When the Constitution was written, what were the re-
quirements for a Senator? [pp. 24–27]  Senators were 
elected by the state legislatures for terms of six years; they 
had to be at least 30 years old; each state had the same 
number of Senators (two); the Senators’ purpose was to 
represent the interests of their respective states 

16. What were the requirements for a Representative?  
[pp. 24–27]  Representatives were popularly elected for 
terms of only two years and had to be at least 25 years 
old; Representatives were apportioned proportionately 
according to population; thus, states with greater popula-
tions have more Representatives than states with smaller 
populations; Representatives were supposed to represent 
the interests of the people who elect them

17. Are there any differences between the two houses of 
Congress in terms of what they can do? [pp. 24–27]  
the House is permitted to initiate all bills having to do 
with taxing and spending; it must also initiate any actions 
of impeachment; the Senate is responsible for approving 
treaties and presidential appointments

18. On what grounds does Carson say that Article I, Sec-
tions 8 and 9 of the Constitution are “the most impor-
tant parts of the Constitution”? [pp. 24–27]  because 
they define and place limitations on what the general 
government can do

19. “We the People of the United States”: With whom or 
what does ultimate sovereignty under the United 
States Constitution supposedly rest? [p. 534]   
the People themselves

Note: Before the Constitution, the thirteen states had 
the Articles of Confederation (which we’ll cover later). 
Under the Articles, ultimate sovereignty resided with the 
delegates of the states “in Congress assembled.” Under the 
Constitution, the source of sovereignty shifted to “We the 
People.” Madison “considered the difference between a 
system founded on the legislatures only, and one founded 
on the people, to be the true difference between a league 
or treaty, and a Constitution.”1

20. “… in order to form a more perfect Union …” etc.: What 
are the stated purposes for establishing the Constitu-
tion? [p. 534]  to unify the states more perfectly; to 
establish Justice, to insure domestic tranquility, to provide 
for defense; to promote the general welfare, and to secure 
liberty for the Framers and for their descendants

21. “All legislative Powers … shall be vested in a Congress”: 
practically speaking, what does this mean?  
[pp. 534–536]  the laws of the general government 
are to be the result of representative government, not 
the personal whims of any individual (say, the executive 
branch) nor of the decisions of small groups like make 
up the decision-makers in the judicial branch (i.e., the 
Supreme Court)

Notes: “The Electors in each State shall have the Qualifi-
cations requisite for Electors of the most numerous Branch 
of the State Legislature.” Most states had more than one 
legislative branch (i.e., “House” and “Senate”). The voting 
requirements for electing members of the various houses 
of the state legislatures differed, and the requirements  
for electing representatives in the “most numerous 
branch” were usually less restrictive than those for the  
less numerous branch, and those were the requirements 
for the Electors.

1. Elliot, Jonathan, ed. The Debates in the Several State Conventions on 
the Adoption of the Federal Constitution, 5 vols. Philadelphia: J.B. Lip-
pincott Company, 1901, 4:38, quoted in W. Cleon Skousen, The Making of 
America, Washington, DC: The National Center for Constitutional Studies, 
1985, pp. 234–235.
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22. How were the representatives to be apportioned 
among the states? [pp. 534–536]  according to how 
many free persons resided within each state, plus the 
number of bondservants (those “bound to service for a 
term of years”), not including “Indians not taxed” (pre-
sumably, some Indians were taxed?), and including three-
fifths of the number of “all others”—which would include 
lifetime slaves

23. How often are the representatives supposed to be re-
apportioned among the states? [pp. 534–536]  every 
ten years, based on a decennial census

24. What is the minimum number of people that any one 
representative may represent? [pp. 534–536]  30,000; 
“the Number of Representatives shall not exceed one for 
every thirty Thousand”

25. Besides representation, what else is to be apportioned 
among the states according to the decennial census? 
[pp. 534–536]  direct taxes

26. Why is the clause about “each State shall have at Least 
one Representative” necessary? [pp. 534–536]  
because, though when the Constitution was first written, 
there were no states with fewer than 30,000 population, as 
the population grew and the proportions forced the mini-
mums higher, it was conceivable that some state[s] might 
not meet the minimum requirements; but every state had 
to be represented not only in the Senate but also in the 
House; this clause required such representation

As of December 2016, Alaska, Delaware, Montana, North 
Dakota, South Dakota, Vermont and Wyoming each have 
just one representative.

27. Who is responsible for replacing Representatives if 
their offices are vacated (say, for death, or some other 
cause)? [pp. 534–536]  the “executive authority” of the 
state that is represented; i.e., usually, the governor

Note: The name “Speaker” of the House of Represen-
tatives is a carry-over from British parliamentary usage 
where the Parliament would elect one of its members to 
speak to the king on its behalf. The “Speaker” also presided 
over Parliament when it was in session. The Speaker of the 
House of Representatives in the United States fulfills the 
same kinds of controlling functions in the House that the 
British Speaker does in Parliament.

28. What is the responsibility of the House when it comes 
to impeachment? [pp. 534–536]  the House is solely 
responsible for impeachment; no one else can institute an 
action for impeachment

29. Since Senators are elected once every six years, why are 
Senators around the country being elected every two 
years? [pp. 534–536]  because when the first Senators 
were elected, one-third of them came up for re-election 
after two years, one-third after four years, and one-third 
after six years; since then, Senators serve six year terms, 
but they are staggered, so a third run for office every  
two years

30. In the Constitution as originally written, what was 
supposed to happen if a Senatorial seat was vacated? 
[pp. 534–536]  if the state legislature was not in session, 
then the state’s executive power (i.e., governor) was sup-
posed to appoint a  replacement until the legislature could 
next meet and elect a replacement

Notes: Today, if a Senatorial seat is vacated, the state 
executive is supposed to issue “writs of election” (i.e., legal 
orders for an election to take place) to replace the Senator; 
at the same time, the state legislatures may, if they want, 
empower the executive to appoint a Senator until an elec-
tion can take place.

In October 2000, the former governor of Missouri, who 
was campaigning for Senator, was killed in a plane crash. 
In November, when it was time to elect Missouri’s next 
Senator, the late (i.e., dead) former governor received 
the majority of votes. The governor of Missouri then ap-
pointed the dead man’s wife to represent Missouri in the 
Senate. (Did this appointment match the Constitution’s 
provisions? To be honest, I don’t know.)

31. Who serves as the Senate’s alternative to the House’s 
Speaker? [pp. 534–536]  the Vice President of the 
United States

32. Does the Vice President get to vote in the Senate?  
[pp. 534–536]  only in cases of a tie vote; I think if the VP 
regularly voted in the Senate, that would mix the execu-
tive and legislative branches too much

The VP is not normally in the Senate. The official United 
States Senate page says this: “From John Adams in 1789 to 
Richard Nixon in the 1950s, presiding over the Senate was 
the chief function of vice presidents, who had an office in 
the Capitol, received their staff support and office ex-
penses through the legislative appropriations, and rarely 
were invited to participate in cabinet meetings or other 
executive activities. In 1961, Vice President Lyndon B. 
Johnson changed the vice presidency by moving his chief 
office from the Capitol to the White House, by directing his 
attention to executive functions, and by attending Senate 
sessions only at critical times when his vote, or ruling from 
the chair, might be necessary. Vice presidents since John-
son’s time have followed his example.”2

Notes: “Unlike the vice president, the president pro 
tempore is a duly elected member of the Senate, able to 
speak and vote on any issue … . (The vice president is not 
at liberty to address the Senate, except by unanimous 
consent. Nor should any senator speak while presiding, 
other than to make necessary rulings and announcements 
or to maintain order.)”3 

2. Senate Briefings: President Pro Tempore,” https://www.senate.gov/
artandhistory/history/common/briefing/President_Pro_Tempore.htm, 
December 1, 2016.

3. Ibid.
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33. What is the Senate’s role if or when someone is im-
peached by the House? [pp. 534–536]  the Senate 
must try the case

In the 1990s, President Clinton was impeached, but he 
wasn’t thrown out of office because he wasn’t convicted of 
the crimes for which he was impeached. People brought 
accusations against him, but two-thirds of the Senators 
did not agree to convict him.

34. Who presides over the Senate in case the president 
is impeached? [pp. 534–536]  the Chief Justice of the 
Supreme Court of the United States

35. If people are convicted of impeachable offenses, what 
can the Senate do to them? [pp. 534–536]  only 
remove them from office and keep them from holding any 
further offices of public trust under the United States

36. But what if they have done something to private citi-
zens? [pp. 534–536]  though the Senate can’t do any-
thing, all the rules of law still hold, so the private persons 
could still sue for redress of grievances

37. Who controls when elections for Senators and  
Representatives are to be held? [pp. 534–536]   
the state legislatures; though the Congress can override 
the states’ decisions

Some comments about Congress’ right to override the 
state legislatures’ wishes in electing legislators for the 
general government:

Congress left this provision untouched until 1842 
… . Up to that time it had been the custom to allow 
voters to have a ‘general ticket’ on which were listed 
ALL of those who were running for the House of 
Representatives [from that state] … . This procedure 
operated to the distinct advantage of the strongest 
political party, since the party could elect its candi-
dates on a statewide ticket when some of them could 
not have been elected in their own districts. Conse-
quently, the strong party [would win] all the seats 
for that state. The Congress decided that the states 
should divide themselves into congressional voting 
districts with one representative being elected from 
each. Thus, the Congressmen from the same state 
might belong to different parties.
 In 1866 the Congress again intervened to compel 
state legislatures to meet on a certain day and stay 
in session until they had elected Senators … . Prior to 
that time some of the legislatures would reach an im-
passe with both houses stubbornly deadlocked. No 
candidate could be elected and the state would be 
without a Senator. The new procedure was designed 
to prevent any legislature from adjourning until they 
had performed this function.
 In 1872 Congress declared a general election day 
for all of the states. It was set up to take place on 
Tuesday following the first Monday in November of 
the even years.
 Another change was the use of voting machines, 
which became legally acceptable in 1899.4

4. W. Cleon Skousen, op. cit., pp. 322–323.

38. According to the Constitution as originally written, how 
often and when must Congress meet, according to the 
Constitution? [pp. 534–536]  at least once a year, “on 
the first Monday of December”—unless they decide upon 
some other time; sounds like the Founders had no expec-
tation that the business of the general government would 
be anywhere near as large as it is today!

Day

9 The Constitution: Article I, Sections 5–10…

Vocabulary

The Congress shall have Power to lay and collect Taxes, 
Duties, Imposts, Excises … (Taxes: contributions for the 
support of a government required of citizens; Duties: taxes, 
especially on imports; Imposts: taxes; Excises: indirect taxes 
that are often assessed in the form of licenses and other fees)

To establish a uniform Rule of Naturalization … (the act of 
granting full citizenship to one of foreign birth)

To Discuss After You Read

39. Can the two houses of Congress act in any manner they 
want, or must they follow certain rules with respect to 
how they treat their members, the penalties they may 
apply to members who misbehave, and so forth?  
they are free to treat their members how they want

40. Are there any limits placed upon the two houses for 
expelling members?  yes; at least two-thirds of the 
members must agree to the expulsion

41. How “open” must the Congress be about its activi-
ties?  fairly open: both houses must keep journals of 
their activities and publish their journals “from time to 
time”; their personal voting records must be recorded if a 
mere fifth of the members demand such a thing; except 
those parts of the journals “as may in their judgment 
require Secrecy” need never be published

Notes: I see two possible problems with this clause: 1) 
“from time to time” could be interpreted in such a broad 
way that it might almost be as good as never having it 
published; 2) the “Secrecy” clause may require no more 
than a simple majority vote to be put into effect. If a 
bunch of Senators or Representatives decided they just 
didn’t want their votes publicized, it wouldn’t be too hard 
for them to make their votes secret. What might “require” 
their votes to be kept secret? Nothing more than their 
own self-interest! So: a fifth of all members can force a roll-
call vote that will be recorded in the journal, but a half-
plus-one vote can force the proceedings to remain secret.

The Constitution requires neither house to adjourn for 
more than three days (except by permission of the other 
house) during a Session of Congress. I would guess that 
that is because one house, by itself, is unable to achieve 
much of anything. Significant legislation requires coordi-
nation between the two houses.
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42. Why the clause about members of Congress being 
“privileged from Arrest during their Attendance at” or 
going to or coming from a session of Congress?  as 
with so much else in the Constitution: the purpose is to 
guarantee, to the extent possible, that the government is 
able to fulfill its business5

“[F]or any Speech or Debate in either House, they shall 
not be questioned in any other place.” As I understand, 
this does not mean that a private person could be arrested 
for asking a member of Congress what he or she meant 
in a speech in Congress. It is meant to preclude lawsuits 
or other actions taken against members of Congress for 
speaking their minds; Skousen says, “Under Elizabeth and 
her two successors, members of Parliament were pun-
ished for speaking against the crown. Charles I attempted 
to seize five members of the House of Commons who had 
opposed him, which contributed to the outbreak of civil 
war and terminated with the decapitation of the king … . 
[I]f it were not for this provision (members of Congress) 
could be sued for libel, slander, or perhaps  defamation 
of character if they frankly spoke their minds on certain 
public issues or against certain public personalities”6

The first half of the second paragraph of Art. I, Sec. 6 
(“No Senator or Representative shall, during the Time for 
which he was elected, be appointed …”) protects us from 
having congressmen create positions for which they can 
then be appointed, or raise the pay for a position to which 
they can then be appointed. If this provision were not 
included, there would be tremendous potential for votes 
with a conflict of interest. Skousen notes: “It is necessary 
to realize that in the beginning, Senators and Congress-
men … were paid so much per day during the short time 
the Congress was in session. Many ran for office with the 
hope of getting a permanent job with the government. 
It was feared that there might be collusion between the 
President and members of Congress whom he could bribe 
with promises of well-paying jobs if they voted the way he 
desired on some critical issue. This provision was designed 
to prevent this type of corruption … . Notice, however, 
that a Congressman could resign and be appointed to 
another government job which was already in existence, 
provided that that member of Congress had not voted to 
increase the compensation for that job.”7

5. Skousen notes that “Arresting a legislator on petty charges was an old 
device in England to prevent the members of the House of Commons 
from voting on a crucial issue. Some of this had also occurred in the 
United States.” (Skousen, op. cit., p. 346.)
 I should note, however, that many members of Congress have 
abused this Constitutional protection to make it a personal privilege. For 
example, I know people who live in the Washington, DC area. They say 
they find cars with congressional license plates parked in all manner of 
places where and when any “normal” citizen would have his or her car 
impounded and towed away.—Those in Congress know they can get 
away with such behavior … and so they engage in it.

6. Skousen, op. cit., p. 347.

7. Skousen, op. cit., p. 348.

The second half of the second paragraph of Art. I, Sec. 6 
(“… and no Person holding any Office …”) was to protect 
from conflicts of interest between the various branches of 
government. As Skousen notes, there had been no such 
protections in British Parliamentary experience, and so the 
king had often been able to “buy off” the votes of Com-
mons members because they were beholden to him for 
their positions in government—the positions that yielded 
them their primary sources of funds. The Founders wanted 
to be sure that no members of Congress could be “bought 
off” in this way.

43. According to the Constitution, where must “all bills  
for raising revenue” originate?  in the House of  
Representatives8

44. According to the Constitution, does the president have 
any responsibility to consider the Constitutionality of a 
bill when it is presented to him?  yes, of course! That is 
one of the things he is supposed to consider when decid-
ing whether to sign a bill or not

45. What happens if the president does not sign a bill?  if 
Congress is in session, then, after ten days (not including 
Sundays), the bill automatically becomes law; if Con-
gress is not in session, then, after ten days (not including 
Sundays), the bill automatically dies; this latter situation is 
called a “pocket veto”

46. What happens if the president vetoes a bill? Can it still 
become law?  yes, if at least two-thirds of the members 
of both houses of Congress regarding-pass it

47. Over what kind of commerce was Congress to have 
power to control?  commerce with foreign nations, 
among the states (i.e., what is now known as “interstate 
commerce”) and between citizens or companies within 

8. This provision has not been heeded. As the February 1997 The Phyllis 
Schlafly Report (Vol. 30, No. 7) notes, 
One of the Supreme Court’s most arrogant decisions, Missouri v. Jenkins 
(1990), upheld a federal judge’s doubling of property taxes in Kansas City 
… . The Court simply ignored the Constitution’s most peremptory direc-
tive, “All Bills for raising Revenue shall originate in the House of Represen-
tatives” (Article I, Section 7), and the words of James Madison in Federalist 
No. 48: “The legislative branch alone has access to the pockets of the 
people.” (from www. eagleforum.org/psr/1997/feb97/psrfeb97.html).
 Of course, Ms. Schlafly seems to have ignored some more fundamen-
tal issues: for example, what is the general government doing messing 
around in educational issues to begin with? She has also ignored the 
Constitution-ignoring precedent set by the supposedly conservative 
 Republican (former senator and presidential candidate) Robert Dole, 
who, in 1982, willingly ignored this Constitutional provision when he 
initiated a revenue bill in the Senate:
With Republicans in control of the White House and Senate, it dawned 
on … House Democrats that it might be a cute political move to let Re-
publicans be the originators of tax increases this election year. Out went 
193 years of tradition; … the power to originate money bills went to the 
Senate Finance Committee, and Senator Bob Dole seized the chance that 
an alert House in 1833 denied to Senator Henry Clay.
 Although Senator Dole is careful to call his proposal “the so-called 
revenue bill,” everyone in Washington knows it is a money bill origi-
nated in the Senate. (From “Three Flip-Flops” by William Safire, The New 
York Times, August 16, 1982, Late City Final Edition, Section A, Page 15, 
Column 5; see also “G.O.P. Senators Reach Tax Accord,” op. cit., July 1, 1982, 
Late City Final Edition, Section D, Page 1, Column 3). 
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the United States and citizens or companies within the 
various Indian Tribes in North America

Notes: Uniform laws concerning bankruptcy would be 
important to keep cheats and frauds from absconding 
with funds and running from one state to another.

The matter of coined money is of great significance. 
Anymore, we hardly think of coins as significant money. 
“Money” seems to be scraps of paper with special printing 
on them. Coins are merely bits and pieces of those scraps 
of paper.

This was not at all the view of the Founders! Just one of 
the Framers of the Constitution, James Wilson, comment-
ed that “It will have a most salutary [beneficial] influence 
on the credit of the United States to remove the possibility 
of paper money.” Meaning: the United States will have bet-
ter credit if there is no possibility of paper money.

A “post road” is a road specifically built to provide a 
means for transportation of mail.

48. What is the legal name for “the exclusive right” that the 
government guarantees to an author and an inventor, 
respectively, for their literary or physical inventions?  
copyright and patent

49. According to the Constitution, for how long can a 
financial appropriation be made for an army?  for no 
more than two years

50. Why do you think the Founders placed such a limit on fi-
nancing an army?  in order to eliminate the possibility of 
the United States having a standing (i.e., permanent) army

51. Does the United States follow the Constitution in  
this matter?  no

52. In your opinion, is this a good thing: a) that the United 
States ignores the Constitutional restriction and, b) that 
it has a standing army today? Why or why not? 

In 1903, the state militias were divided into an “orga-
nized” militia, called the National Guard. As such, I don’t 
think Congress “provide[s] for organizing, arming, and 
disciplining, the Militia” as provided for in the Constitution.

53. What “District (not exceeding ten Miles square)” is 
“the Seat of the Government of the United States”?  
Washington, DC

Notes: Congress does not “exercise exclusive Legislation 
in all Cases whatsoever, over such District” because the 
citizens of Washington, DC demanded the right of self-
rule. There was not a Constitutional amendment to enable 
such behavior.

Article I, Section 8 dealt with enumerated powers of 
Congress; Article I, Section 9 deals with acts that are spe-
cifically excluded or proscribed.

“The Privilege of the Writ of Habeas Corpus shall not 
be suspended,” This means that the government does 
not have the right to hold a prisoner without making him 
available for public inspection in court. The writ of habeas 

corpus is a legal document that demands a jailer to “have 
the body” (“habeas corpus”) out of prison and in court for 
just such a purpose as I have just expressed.9

A bill of attainder is a legislative act that singles out an 
individual or group for punishment without a trial. Ex post 
facto law is passed after the fact, i.e., a law that criminal-
izes an action that was completed in the past and that was 
legal at the time it was done. It’s good to have the Consti-
tution say, “No Bill of Attainder or ex post facto Law.”

A “capitation tax” is a “head” or “poll” tax, a tax levied “per 
person” or “per capita.”

54. According to the Constitution as originally written, 
were all capitation taxes illegal under the Constitu-
tion?  no; only those that would be disproportionate 
among the populace; put another way, any per capita tax 
would have to be identical for all citizens—i.e., propor-
tional to the population

A “direct” tax directly affects the citizens of the United 
States. This is one of those few laws in the Constitution 
that, as Carson and others have said, permitted the gen-
eral government to directly touch the citizenry.

55. Why the restriction on taxes or duties laid on articles 
exported from any state?  because taxes and duties 
on imports and exports were to be the prerogative of 
the United States Congress and because any taxes or 
duties laid by the states would potentially interfere with 
interstate or foreign commerce—which, again, was to be 
Congress’ realm

56. In essence, what is the purpose and significance of 
Article I, Section 10?  it says that those powers granted 
to the United States Congress are not to be engaged in by 
the states themselves; it clarifies the separate sovereign-
ties of the states and the general government; in sum, it 
clarifies that the United States is to take care of external  
matters—foreign relations; the states themselves are to 
deal with their own internal affairs

The Complete Idiot’s Guide to U.S. Government…
Day

8  Chapters 10–11

To Discuss After You Read

57. How does Congress increase their pay without increas-
ing their salary? [chap. 10]  they increase their fringe 
benefits, since the president is less likely to veto these types 
of changes, and they are often financed by sources other 
than taxpayers, such as lobbyists and interest groups

9. There are all manners of historical examples where kings and others in 
power have grabbed innocent people (i.e., people who have  committed 
no crime other than maybe offending the person in power), hiding them 
away in dungeons or prisons, torturing or abusing them, and never  being 
called to account for their unjust actions. The “privilege of the writ of 
habeas corpus” is intended to reduce the possibility for such abuses.
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58. Who are the most powerful members of the House of 
Representatives? [chap. 10]  the Speaker of the House, 
committee chairmen

Notes: The text says that “no one in the House has ever 
served in the Senate” (139). I read that as a blanket state-
ment through history, though it may be in reference to the 
Congress at the time of the book’s publication. If intended 
as a blanket statement, it’s not entirely accurate. John 
Quincy Adams, the sixth president of the United States, 
was a Senator before he was President. After his presi-
dency, though, he served in the House for seventeen years.

Perhaps the most famous filibuster in pop culture is 
shown in the Jimmy Stewart film Mr. Smith Goes to Wash-
ington. If you can, watch it; it’s a classic!

If members of Congress were paid $6/day in 1790 and 
$8/day in 1855, that was actually a very generous wage. 
The well-paid tractor drivers in the Dust Bowl in the 1930s 
earned $3/day. The very well paid assembly line workers 
for Henry Ford earned $5/day in the early 1900s.

We’ll cover the workings of Congress in greater depth 
later in the course, so don’t feel discombobulated by all 
the terms and committees.

Day

10 Chapter 9

To Discuss After You Read

Notes: “The conflict between the Federalists and the 
Anti-Federalists in the early years is mirrored today by the 
debate among strict and liberal constructionists” (119). In 
our reading, Carson is a strict constructionist: he wants the 
general government to do what the Constitution allows, 
and no more. (Presumably, George Washington was also 
a strict constructionist: “let it be corrected by an amend-
ment in the way which the Constitution designates. But 
let there be no change by usurpation … .”) The liberal 
constructionists do not believe the Constitution serves the 
needs of the present day (see Carson’s example on p. 13).

I value Carson’s perspective, but though it may be 
dominant in this course, it is not the prevailing view of our 
culture. In preparing for this course, most of the books and 
articles I read, as well as the news media I follow person-
ally, comes from a liberal constructionist perspective. If 
Carson persuades you to his perspective, just know you 
will be outside the mainstream.

59. I appreciate the author’s discussion of the Commerce 
Clause. Congress is allowed “To regulate Commerce 
with foreign Nations, and among the several States, 
and with the Indian Tribes.” How would you read this 
clause? (Remember that “commerce” is defined as  
the activity of buying and selling, especially on a  
large scale.)

Wikipedia says that copyrights are a bit longer than the 
book claims: life of the author + 70 years. Patents, too, 
have increased in length since 1995, from 17 years to 20.

“Eminent Domain,” or the ability of Congress to take pri-
vate property for public use, has, unsurprisingly, expanded 
in recent years, especially in the Kelo decision of 2005. 
Andrew Napolitano, a senior judicial analyst at FOX News 
Channel, spoke on “Property Rights After the Kelo Decision.”

When teaching law students the significance of pri-
vate property, we tell them that each owner of such 
property has something called a “bundle of rights.” 
The first of these rights is the right to use the prop-
erty. The second is the right to alienate the property. 
The third and greatest is the right to exclude people 
from the property.
 With this in mind, let me pose a question: Can the 
government force a property owner to sell his prop-
erty? James Madison argued that the government 
could do so as long as it paid the owner a fair market 
value and as long as the property was purchased for 
a public use, such as a road or a highway or a bridge. 
Thomas Jefferson was opposed even to that, arguing 
that the essence of owning property is the right to 
exclude everybody—even the government—from 
that property, and that no one could force a sale. But 
Madison’s ideas prevailed and were incorporated in 
the Fifth Amendment, which allows the government 
to take property for “public use” if it pays the prop-
erty owner “just compensation.”
 The “public use” requirement of the Fifth Amend-
ment is now no more. A 1959 court case entitled 
Courtesy Sandwich Shop, Inc. v. Port of New York Au-
thority arose when the owners of a lower Manhattan 
deli refused to sell out to the Port Authority in order 
to make room to build the World Trade Center. The 
Court of Appeals of the State of New York, which is 
the highest state court, held that because the World 
Trade Center would enhance the area’s economy, the 
owners of Courtesy Sandwich Shop could be forced 
to sell in return for the property’s fair market value. 
When the U.S. Supreme Court refused to hear the 
shop owners’ appeal, this became settled law. From 
that point on, there have been tens of thousands of 
takings of property for a non-public use. Thus “public 
use” as found in the Fifth Amendment was redefined 
by the courts as “public purpose.”
 I thought these property takings would finally 
come to an end last year when the Supreme Court 
agreed to hear the case called Kelo v. City of New 
London. I was wrong. We all know what happened: 
Suzette Kelo and her neighbors, on their own and 
with their own money, turned a slum neighborhood 
in New London, Connecticut, into a sparkling, lovely 
little village on the Long Island Sound. The City of 
New London decided that it wanted to condemn 
that property and turn it into a parking lot for Pfizer 
Corporation. I should point out that Pfizer was not 
a party to the case, and Pfizer said many times that 
it would build a parking garage in a different loca-
tion, allowing Suzette Kelo and her neighbors to live 
where they wished. In response to this proposal, the 
City of New London said no, a trial court in Connecti-
cut said no, an appellate court in Connecticut said 
no, the Connecticut State Supreme Court said no, 
and the U.S. Supreme Court said no. In doing so, the 
latter went even further than the Court of Appeals of 
New York had gone in the Courtesy Sandwich Shop 
case: It ruled that if the local tax collector collects 
more money as a result of the taking of property by 
government and its sale to another private owner, 
that is a public use!
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 Like a nation of sheep, we continue to allow gov-
ernment to violate our natural rights, of which the 
right to own property is an essential one. Thinking 
about the Kelo decision, I am reminded of one of 
Thomas Jefferson’s favorite quotes from William Pitt 
the Elder:
 The poorest man may in his cottage bid defiance 
to all the forces of the crown. It may be frail, its roof 
may shake, the wind may blow through it, the storm 
may enter, the rain may enter, but the King of Eng-
land cannot enter. All of his forces dare not cross the 
threshold of the ruined cottage.

 In short, the natural right to exclude others, includ-
ing the government, from one’s property—a right 
enshrined in the Fifth Amendment—has now been 
eviscerated by the courts. But our natural rights don’t 
come from the government. They spring from our 
very humanity, which is why Jefferson called them 
inalienable in the Declaration of Independence. Thus 
government has no legitimate power to take them 
away from us. Of course, if one is a criminal and vio-
lates the natural rights of others, the government may 
use due process through the mechanism of a fair trial 
and take one’s rights away. But Suzette Kelo was no 
criminal, and due process was not observed in allow-
ing the City of New London to take what was hers.
 One encouraging sign is that, since the Kelo deci-
sion, numerous states have fought back by passing 
legislation or amending their constitutions to pro-
hibit such takings. One can only hope that this move-
ment will continue.10  n

10. Reprinted by permission from Imprimis, a publication of  
Hillsdale College.
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N Note to Mom or Dad   Map Point  dd  Timeline Suggestion

420 Parent Guide
Bible / History/Civics & Historical Fiction

God and Politics
Day

11 pp. 41–45

Vocabulary

Lenin: Vladimir Lenin (1870–1924), key person involved 
in the Russian Revolution who later led communist Russia 
(1918–1924). [p. 42]

Augustine: Important 4th and 5th century Christian 
thinker and author of Confessions and City of God. [p. 43]

Thrasymachus: 5th century Greek philosopher and also a 
character in Plato’s Republic. [p. 44]

telic: moving toward a specific end or goal, from the 
Greek telos (end, goal). [p. 45]

To Discuss After You Read

1. Describe the Reconstruction view of how Christians 
should relate to government?  sample: All nations 
should base government on God’s laws—both Old and 
New Testament; governments should focus on civil issues 

only and leave moral issues to individuals; care of the 
poor should flow from the church not government; gov-
ernments should not “police” the world

2. Do you agree with Bahnsen’s statement in footnote 19: 
“The biblical way to deal with the physical needs of the 
poor in society is by means of voluntary personal char-
ity … obedience to the relevant laws of God … and the 
corporate church’s tithe-supported diaconal [deacons] 
ministry”? Should the state, then, have no role in help-
ing the poor? What if the church fails to live up to its 
calling to help the poor?

Day

12 pp. 46–49 (through third paragraph)

Vocabulary

deontological ethics: a theory of ethics that believes 
right or wrong actions are not completely determined by 
consequences, but that some actions are inherently right 
or wrong in and of themselves. [p. 49]

Days 11–15
Date: _______ to _______

Week 3

Date: Day 11 Day 12 Day 13 Day 14 Day 15

Bible
God and Politics pp. 41–45 pp. 46–49

(through  
third para.)

pp. 49–53


pp. 54–57
(up to break)

pp. 57–60


Memorization Romans 13:5–7

History/Civics and Historical Fiction
Basic American 
Government

pp. 27–29; 
The Constitution:  

Art. II pp. 539–541;  
Amendment 12 

p. 547 

pp. 29–33; 
The Constitution: 

Art. III p. 542 

The Constitution: 
Art. IV–VII 

pp. 543–544

pp. 33–42

The Complete Idiot’s  
Guide to U.S. Government  
and Politics

chap. 13 chap. 15

Current Events Three reports this week.

Other Notes
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To Discuss After You Read

On page 46 Bahnsen mentions “separation of church 
and state,” noting that it is not a biblical concept. One 
might add that it isn’t even a Constitutional concept, as 
the phrase is found in a letter of Thomas Jefferson, not in 
the U.S. Constitution.

Day

13 pp. 49–53

To Discuss After You Read

3. Bahnsen suggests several approaches for bringing 
about theonomy—“evangelism, prayer, and education” 
(p. 53), as well as “intellectual persuasion and apologeti-
cal appeals to the unconverted.” Do you agree with his 
recommendations? Whether you agree with theonomy 
or not, are there other things the church can be doing to 
transform society and civil government for the better?

Timeline and Map Points

 Uganda U (map 1)
 Jericho {; Sinai } (map 3)

Day

14 pp. 54–57 (up to break)

Vocabulary

Westminster Confession: Commissioned by English 
Parliament, completed in 1646; an influential Reformed 
confession; Westminster Larger and Shorter Catechisms 
adhere to the theology of the Westminster Confession and 
provide a succinct list of core Christian beliefs. [p. 54]

Sphere sovereignty: a Reformed concept articulated in 
modern times by individuals such as Abraham Kuyper and 
Herman Dooyeweerd. [p. 54]

Pentateuch: the first five books of the Old Testament (Gen-
esis, Exodus, Leviticus, Numbers, and Deuteronomy). [p. 56]

Decalogue: the Ten Commandments. [p. 56]

To Discuss After You Read

Notes: Sphere sovereignty is a Reformed concept artic-
ulated in modern times by individuals such as Abraham 
Kuyper and Herman Dooyeweerd. [p. 54]

4. The concept of sphere sovereignty (p. 54) will be ad-
dressed in more detail when the principled pluralism 
viewpoint is presented and defended. Given the brief 
description of it in this chapter, what are your thoughts 
about it? Does it appear to be biblical? Does it make 
sense? What, if any, weaknesses might it have as a 
Christian approach to society and the world?

Schrotenboer writes (p. 56), “We cannot simply lift the 
laws meant for Israel out of that differentiated society and 
try to fit them, with little adaptation, into our highly devel-
oped society.” This statement, however, is an oversimplifi-
cation of Bahnsen’s position. He himself stated that much 
work needs to be done in order to properly incorporate and 
apply Old Testament laws in a contemporary setting. Bahn-

sen’s point about understanding the underlying principles 
of biblical laws also can help in adapting them in a modern 
culture. In other words, Schrotenboer is making a criticism 
of theonomy that does not seem to hold up. By the way, as 
we prepared these notes on God and Politics, keep in mind 
that we were not attempting to champion any one of the 
four views as the right one. But when any of the contribu-
tors makes what we believe is an error in reasoning or in 
critique, we point it out without “playing favorites.”

Day

15 pp. 57–60

Vocabulary

amalgam: a combination or mixture. [p. 58]

sundry: diverse, of different kinds, various. [p. 59]

Synod: a church council or assembly. [p. 59]

Year of Jubilee: follows a cycle of seven sabbatical years 
(every 50 years), an Old Testament time of liberty and res-
toration, particularly in reference to slaves and land. See 
for instance, Leviticus 25 and Ezekiel 46:16–18. [p. 59]

To Discuss After You Read

Notes: The “guidance of the Holy Spirit” is not exclu-
sively a Reformed or Calvinistic viewpoint, as there are 
many Christian traditions, denominations, and expres-
sions that incorporate the Holy Spirit into their theology, 
discipleship, missions, evangelism, etc. As the third person 
of the Trinity, we would do a disservice to Scripture to 
neglect the role of the Holy Spirit in our lives individually 
and in the life of the church corporately. [p. 58]

5. Schrotenboer writes (p. 59), “All the laws of the Old 
Testament are connected in some way to providing 
redemption.” Do you agree with his statement? If it’s 
true, what would that say about all the Old Testament 
laws and their relevance to us today?

Regarding the mention of the council in Acts 15  
(p. 59), Schrotenboer wonders what to make of the coun-
cil’s decision to apparently “impose on Gentile believers 
the Mosaic prohibitions on eating food offered to idols, 
sexual immorality, eating meat of strangled animals, and 
drinking blood.” One important point to keep in mind 
when reading Acts is that in some cases it presents a 
church in transition, not necessarily a final blueprint or 
example for what church should be like today. In other 
words, the church in Acts struggles, faces challenges, and 
also grows. It is not supposed to be a set template we are 
to follow in every detail. This does not mean that there 
isn’t much to learn from Acts (there is), but that we should 
be careful not to try to apply everything that happens in 
Acts in our contemporary setting.

Schrotenboer’s point, at any rate, in bringing up this 
passage in Acts is to show that even the New Testament 
church, at least in this portion of Acts, was not quite sure 
how to incorporate Old Testament dietary (and other) 
laws, which in this instance are applied to Gentile believ-
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ers. If this is the case, then how can Bahnsen and other 
theonomists so quickly toss out dietary laws as not apply-
ing today? The basic problem Schrotenboer is apparently 
seeking to make against theonomy with this point is that 
it’s difficult if not impossible for us to try to figure out what 
specific Old Testament laws should apply today.

On page 60 mention is made of “the love command-
ment.” Schrotenboer is referring to passages in the Gospels 
where Christ is asked what the greatest commandment 
is. He responds by saying that the first is to love God with 
heart, soul, and mind. The second is to love our neighbors 
as ourselves (see, for instance, Matthew 22:37–39, adding 
in verse 40, “All the Law and the Prophets hang on these 
two commandments,” NIV). Some Christian thinkers, nota-
bly Augustine, see love as the foundation of all Christian 
ethics. Rather than giving his disciples new laws, Christ 
summarizes them in the love commandment. This need 
not do away with all the Old Testament laws, but it does 
get to the underlying matter—the condition of our inner 
dispositions toward virtue, which is what God desires.

Timeline and Map Points

 El Salvador I (map 1)
 Egypt q; Gethsemane w; Jerusalem e (map 3) 

Basic American Government

In Days 11–15, we continue on with the original Con-
stitution, covering the executive and judicial branches, as 
well as the other articles. Then we continue to look at the 
type of government we have. 

Day

11 pp. 27–29; The Constitution: Article II pp. 539–541…

To Discuss After You Read

6. What is the name of the executive of the United States? 
[pp. 27–29]  the President

7. How is the President elected? [pp. 27–29]  by an 
electoral college which includes representatives from 
every state in proportion to each state’s representation 
in Congress: one member of the college for each Senator 
and one for each Representative; these electors could be 
elected in any manner each state might choose; at first, 
the electors would each vote for two candidates; and 
whichever candidate got the most votes would become 
President, and whoever got the second most votes be-
came Vice President; if there was a tie, the House of Repre-
sentatives got to decide who became what; Amendment 
12 changed things so that the electors cast two votes, but 
one was for President and the other was for Vice President

8. What are some of the President’s unique powers?  
[pp. 27–29]  he can recommend legislation; he is 
required to inform Congress of the “state” (i.e., condition) 
of the Union; he can call Congress into special session; 
he can, for a specified time, adjourn Congress; he has the 
power to commission all military officers

9. For how long does a president or vice president hold 
office? [pp. 539–541]  four years per term, elected at 
the same time (they serve “for the same term”)

10. What are Electors? [pp. 539–541]  people who vote for 
the President and Vice President of the United States

11. According to the Constitution, who sets the rules for 
how Electors are chosen? [pp. 539–541]  each state 
sets its own rules

12. How many Electors serve each state? [pp. 539–541]  
the same number as Senators and Representatives from 
that state (the number of Representatives plus two)

13. Who is permitted to serve as an Elector?  
[pp. 539–541]  anyone except an office holder under 
the United States may serve; the Constitution mentions no 
other stipulations

14. Is it possible that an Elector might vote differently than 
the way they are expected to vote? [pp. 539–541]  
according to the  Constitution, that is a distinct possibility; 
I understand that many states have laws that require their 
Electors to vote in certain ways

In the 2000 presidential election, the “popular vote” was 
in favor of candidate Al Gore, while the Electoral College 
apparently went in favor of candidate George W. Bush. 
Bush became president even though he hadn’t won the 
popular vote. How? Well, it could have happened because 
the Electors didn’t vote as they were expected. That wasn’t 
the case here. Rather, there was not a perfect correlation 
between the number of citizens in a state and the number 
of Electors that represent the state. For example, the ex-
tremely populous states of New York and California have 
more voters per elector, while the rather unpopulated 
states of Montana, and North and South Dakota have 
fewer voters per elector. This means that, assuming their 
Electors vote as they want, the individual voters in small 
states have a relatively stronger influence on who runs  
the general government than do voters in the most  
populous states. 

In 2000, Gore had huge numbers of votes in New York 
and California, but once he had won those electors, the 
additional votes for him didn’t make a difference: he 
couldn’t get double electoral college votes. 

Finally, because the voters in each state know that their 
votes only count toward electing Electors from their state, 
if a state is dominated by one party or another, many 
citizens won’t even vote because they know their can-
didate would not win. Or they will vote for a third-party 
candidate who doesn’t have a hope of actually winning 
the election, but whose views more accurately reflect 
what they believe than do either of the two major party 
candidates. Thus the popular vote for either one or both 
of the major party candidates may be severely depressed 
compared with what it would be if there were a nation-
wide election in which every vote counted equally.
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15. Who is eligible to become president of the United 
States? [pp. 539–541]  “natural born Citizen, or a 
Citizen of the United States,” at least 35 years old, 14 years 
a resident

16. How does that compare to the requirements for Sena-
tor or Representative? [pp. 539–541]  see chart below

Office Age Citizen Inhabitant

Representative 25 7 years Of State

Senator 30 9 years Of State

President 35 Natural Born 14 years in 
United States 

17. Why do you think the Founders made the rule about 
the president’s compensation being neither “increased 
nor diminished during the Period for which he shall 
have been elected”? [pp. 539–541]  to keep him and 
the Congress from engaging in self-seeking behavior

18. What military responsibilities does the president have? 
[pp. 539–541]  he is the Commander in Chief of the 
Army and Navy as well as of the various state militias if 
and/or when they are called into service under the  
United States

19. Do you think that the fact that the president has these 
kinds of responsibilities should make it incumbent 
upon the president to have studied military strategy? 
Why or why not? [pp. 539–541]

20. What privilege does the president have when it comes 
to matters of persons who have been proven to have 
broken United States laws? [pp. 539–541]  he can grant 
reprieves or pardons, except in cases of impeachment

21. What responsibilities does the president have?  
[pp. 539–541]  he has the power to make treaties and 
to appoint ambassadors, consuls, Supreme Court judges, 
and all other officers of the United States … unless the 
Constitution specifically states that an officer is to be ap-
pointed by some other means; the Senate must approve 
all appointments; also, Congress may remove the right 
and responsibility of appointment from the president and 
vest it in the courts of law or in the heads of the various 
governmental departments

22. Does the president make treaties all by himself?  
[pp. 539–541]  no; all treaties must be agreed to by a 
two-thirds majority of the Senate

23. Is there any way for the president to get around the re-
quirement that the Senate approves all appointments? 
[pp. 539–541]  yes; if he appoints someone to an office 
while the Senate is in recess, then that appointment will 
remain in effect until the end of the Senate’s next session, 
which may be just shy of a year from the time the appoint-
ment is made

24. Even though he is the head of the executive branch, 
the president may propose legislation. Why do you 
think this is? [pp. 539–541]  he attempts to share his 
vision so Congress can draft legislation that help his vision 
come to pass

25. What kind of powers or authority does the president 
have over Congress’ being in or out of session?  
[pp. 539–541]  in extraordinary circumstances, the 
president may call Congress into session; and if the Senate 
and House are unable to agree on a time to adjourn, the 
president is able to cause them to adjourn “to such Time 
as he shall think proper”

26. Do you think this power of adjournment provides any 
possibilities for abuse? [pp. 539–541]  of course; kings 
had often disbanded parliaments when the parliaments 
failed to please the king; when the two houses of Congress 
are closely and passionately split as they are today, if 
one house were dominated by the Republicans and the 
other by the Democrats, I can imagine one of the two, 
desiring to fulfill the president’s will, moving for adjourn-
ment, while the other, dominated by the opposition party, 
refuses to adjourn; the president could step in and force 
them to adjourn

27. Why would a president want to adjourn Congress? 
[pp. 539–541]  if they adjourn, he could veto a bill 
without signing it (see Art. I, Sec. 7, Para. 2). He could 
appoint various officers of government—including vari-
ous ambassadorships and consuls—without acquiring 
congressional approval (Art. II, Sec. 2, Para. 3)

28. What other powers and responsibilities belong to 
the president? [pp. 539–541]  he is to be the official 
representative of the United States when dealing with 
foreign dignitaries (“he shall receive Ambassadors and 
other public Ministers”); he is supposed to somehow “take 
Care that the Laws be faithfully executed”; and he must 
“commission” all the Officers of the United States

29. What does that mean, “to commission” an officer?  
[pp. 539–541]  to grant the necessary powers to  
an officer

30. How is “commissioning” different from “appointing”? 
[pp. 539–541]  I would compare the  difference between 
these two actions to the difference between  becoming en-
gaged and getting married: engagement is when a couple 
signifies that they “appoint” each other as their intended; 
the wedding is when they actually receive authority to be 
married: that is their “commissioning ceremony”

31. If someone believes the president, vice president, or 
other official has done something wrong, can these 
government officials be removed from office? How? 
[pp. 539–541]  yes; via impeachment and conviction

32. For any crime? [pp. 539–541]  no; only for treason, 
bribery, or some other “high crime or misdemeanor”
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33. How did Electors vote for president and vice president 
under the Constitution as originally written, and how 
do they do it today? [p. 547]  originally: each Elector 
voted for two people; whoever got the highest number of 
votes became president (as long as he received a majority 
of all votes cast), whoever got the next highest number 
became vice president; after 1804, when the 12th Amend-
ment passed, each Elector votes specifically for a presi-
dential candidate and, separately, for a vice presidential 
candidate; whoever gets the most votes for president 
becomes president (as long as he receives a majority of all 
votes cast), whoever gets the most votes for vice president 
becomes vice president (again, as long as he receives a 
majority of all votes cast)

34. What happens if no one gets a majority of the Electors’ 
votes? [p. 547]  the House of Representatives gets to 
choose the president from among the top candidates  
(not exceeding three top candidates); the Senate chooses 
the vice president from the top candidates (from the two  
top candidates)

Day

13 pp. 29–33; The Constitution: Article III p. 542

To Discuss After You Read

35. How, specifically, is the judicial branch structured?  
[pp. 29–33]  it is, officially, rather simple: it has a Su-
preme Court “and whatever inferior courts the Congress 
may establish”

36. What are the duties of the Supreme Court? [pp. 29–33] 
 to decide all cases arising out of the Constitution itself, 
any laws enacted by the United States (“in Congress 
assembled”), concerning treaties, and in which either an 
ambassador, minister or consul or a state is party; it is also 
an appellate court in other cases

37. What does it mean that the United States government 
is “mixed”? [pp. 29–33]  it includes the forms of mon-
archy (president), aristocracy (Senate), and democracy 
(House of Representatives)

Note: The second word in Section 1, “Judical,” should 
read “judicial.”

38. How many United States courts were specifically 
planned for when the United States Constitution was 
first written? [p. 542]  just one, though provisions were 
made for more—if and as Congress thought such ad-
ditional courts might be necessary

39. For how long are justices of the United States courts 
permitted to fulfill their judicial duties? [p. 542]  for as 
long as they remain in “good behavior” and are willing  
to serve

40. There is a provision in Art. III, Sec. 1, that the compensa-
tion for judges “shall not be diminished during their 
Continuance in Office.” Why do you think this is?  
[p. 542]  so that they cannot be “disciplined” by the 
other branches for making politically unpopular decisions

Note: “Cases in law” are situations where someone is 
charged with breaking a definite law. “Cases in equity” 
have to do with situations in which, though no direct law 
may be involved, there is a matter of justice. For exam-
ple, if someone hits a baseball through someone else’s 
window, there is no specific law against hitting baseballs 
through windows, but, clearly, it’s “not right” that the 
owner of the home with the broken window should have 
to replace his or her own window when it was broken by 
someone else. Or, say, my drain backs up and sewer water 
flows out of my house into your back yard and even into 
your basement: what is to be done?—These are “cases  
in equity.”

41. In general, to what kinds of cases is the United States 
judicial power supposed to extend? [p. 542]  cases in-
volving the laws of the United States (including the United 
States Constitution); cases to which the United States as 
a whole are party (i.e., matters involving treaties, am-
bassadors, foreign trade, etc.); cases involving one state 
with another state (including states outside of the United 
States) or with a person who is not a citizen of that state

42. What does the phrase “original jurisdiction” mean?  
[p. 542]  it means the case comes directly to the court; 
otherwise, it is appellate jurisdiction, meaning the case 
must have first wound its way through another court 
system to be appealed to the United States court

43. Over what cases do the courts of the United States 
have original jurisdiction? [p. 542]  all cases involv-
ing ambassadors, consuls, other public ministers of the 
United States, as well as all listed cases in which one or 
more of the states is party

44. For which kinds of cases is the United States court  
system an appellate court? [p. 542]  all other listed 
cases … unless the Congress declares that certain such 
cases are not legitimately to be decided by the United 
States Courts

45. “The Trial of all Crimes except in Cases of Impeachment, 
shall be by Jury”: does this have anything to do with 
cases that are not to be tried by any of the courts set 
up under Article III (i.e., does this apply to trials in state 
courts)? [p. 542]  I do not see how it does; this is part of 
the Constitution of the United States of America; it is not 
part of the Constitution for any of the states themselves; 
however, it appears that this clause of the Constitution for 
the general government has now become law for all the 
states as well and the state courts appear to be controlled 
by the dictates of the Supreme Court of the United States

46. Where are crimes committed against the United States 
supposed to be tried? [p. 542]  in the state in which 
they were committed … unless they were not committed 
within a state, in which case they are to be tried at what-
ever place and time the Congress decides
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47. According to Article III, Section 3 of the Constitution, 
do the words the United States refer to a singular entity 
or plural entities? [p. 542]  plural; notice the use of the 
third person plural pronouns them and their in reference 
to the United States

48. According to the Constitution, what is treason against 
the United States? [p. 542]  levying war against them 
or giving aid and comfort to their (the states’) enemies

49. How difficult should it be to convict a person of treason 
under the Constitution? [p. 542]  pretty difficult! the 
defendant must either confess to the crime, or must be 
identified by two witnesses as having committed a spe-
cific “overt” act of war

Notes: “[N]o Attainder of Treason shall work Corruption 
of Blood, or Forfeiture except during the Life of the Person 
attainted”: what does that mean? To “attaint” means to “put 
the finger on” a person; i.e., to convict. More specifically, 
“attainder” is the forfeiture of land and civil rights as a con-
sequence of a sentence of death for treason or felony. “Cor-
ruption of blood” means that a person’s heirs are viewed as 
judicially dead, i.e., incapable of receiving an inheritance. 
So the person attainted has his or her property taken away 
(“forfeited”). In context, and put in a slightly different order, 
the Constitution is saying, “No person convicted of treason 
shall lose control over his property or be precluded from 
passing his property on to heirs except during his lifetime.”

The Catholic Encyclopedia says,

While bills of attainder were used in England as early 
as 1321, … it was not until the … [English] civil war 
that … this process was first freely used, not only 
against the living, but sometimes against the dead, 
the main object in the latter case being, of course, the 
confiscation of the estate of the attainted person. In 
the flush of victory which followed the battle of Tow-
ton, Edward IV obtained the passage of a  sweeping 
bill of attainder through which the crown was en-
riched by forfeiture of the estates of fourteen lords 
and more than a hundred knights and esquires.1

Skousen comments:

[D]uring the Civil War … officers of the military or the 
United States government who were under oath to 
serve the Union, but joined the Confederate cause, 
were declared to be not only rebels but guilty of trea-
son. Action was therefore taken against their estates 
and many of them were confiscated and sold. Never-
theless, after the death of these individuals, their heirs 
demanded back the property on the basis of [Art. II, 
Sec. 3, Para. 2 of the Constitution]. To the shocked 
amazement of the purchasers, the Supreme Court 
ruled that the property had to be returned to the 
heirs. The property of a rebel could be expropriated 
for the life of the offender, but it could not be perma-
nently “attainted” as far as his family was concerned.2 

1. Catholic Encyclopedia, “Attainder,” found at www.newadvent.org/
cathen/02059c.htm (accessed November 20, 2000).

2. Skousen, op. cit., p. 626.

Day

14 The Constitution: Articles IV–VII pp. 543–544

To Discuss After You Read

50. What does Article IV, Section 1 mean?  that if a deci-
sion is made in one state, the other states will honor it; 
for example: if a person is judged guilty of murder in one 
state, he can’t flee to another state and demand asylum, 
or if he is found to owe someone a certain sum of money 
in one state, he can’t flee to another and say, therefore, 
“I don’t owe anyone anything”; the second state has as 
much responsibility to enforce the judgment of the first 
state’s court as the first state does

Notes: This clause was a major bone of contention prior 
to the War for Southern Independence (also known as the 
“Civil War”). Courts in the North would not condemn a 
slave for  running away in the same way that the Southern 
courts would condemn such slaves. The Northern states 
refused to abide by this provision of the Constitution on 
what they believed were higher, moral grounds that went 
beyond the written word of the Constitution.

More recently, this has become a bone of contention 
over the rights of homosexuals. When one state declared 
that a couple is married, then all states are required to 
honor that decision; all other states in the American union 
are supposed to recognize their marriage.

51. Article IV, Section 2, Para. 1 begins with a comment 
about citizens of each state enjoying the same “privi-
leges and immunities” of the citizens in “the sev-
eral” states. What does this mean?  basically: that no 
state can discriminate against the citizens of other states

This means, primarily, that even if you’re not a citizen 
of a particular state within the Union, if you happen to be 
present in a state of which you are not a citizen, you are to 
enjoy all the legal protections that a citizen is supposed to 
enjoy. This does not mean that, say, a state in which you 
have never resided has an obligation to give you “in-state” 
tuition at a state-sponsored college, or to provide you 
other special benefits that only resident taxpayers  
may enjoy.

52. What is the technical word used to describe what 
happens when a criminal is captured in one state and, 
upon request of the executive authority of the state 
from which he fled, is “delivered up”?  extradition

53. What does the third paragraph of Art. IV, Sec. 2 (“No 
person held to Service or Labour in one State … escap-
ing into another, shall … be discharged from such 
Service or Labour”) mean?  That if slaves escaped 
from their masters and were caught anywhere within the 
United States, they were still legally liable to be returned 
to their masters.



©
20

20
 b

y 
So

nl
ig

ht
 C

ur
ric

ul
um

, L
td

. A
ll 

rig
ht

s 
re

se
rv

ed
.

American Government/Civics | Parent Guide | Section Two | Week 3 |  27 

54. Art. IV, Sec. 3 places certain restrictions on the forma-
tion of new states from the territories of states already 
in existence. What are those restrictions?  no new 
state[s] can be formed either from a portion of one state, 
or from joined portions of two or more states except by 
the express permission of the legislatures of the affected 
states and of Congress

55. Who or what is supposed to control the property of the 
United States?  Congress

56. Are certain forms of government not permitted within 
the United States?  yes; only republican government is 
permitted; the general government is supposed to “guar-
antee” a republican government in all the states

57. What kind of military responsibilities do the United 
States together owe to each state individually?  to 
protect each state against invasion and, upon request of 
the state legislature (or the executive, if the legislature is 
not in session) against domestic violence

58. Under what circumstances must amendments to the 
Constitution be considered?  when two-thirds of the 
members of both houses of Congress propose such an 
amendment or when two-thirds of the states call for a 
Constitutional convention at which such amendments 
may be proposed

59. Under what circumstances does an amendment 
become legally binding?  when three-fourths of the 
states’ legislatures or when conventions in three-fourths 
of the states ratify it (whichever method is approved  
by Congress)

60. Two significant limitations were placed upon  potential 
amendments to the Constitution. What were those 
limitations?  that no amendment affecting slavery 
could be made prior to 1808, and that no state could ever 
be deprived of its equal representation in the Senate

61. Why is the first clause of Article VI (“All Debts con-
tracted and Engagements entered into, before the 
Adoption of this Constitution, shall be as valid against 
the United States under this Constitution, as under the 
Confederation”) so important?  because it establishes 
a continuity between the old Confederation and the 
new Union, but, more importantly, it conveyed to credi-
tors that the United States meant to fulfill its financial 
obligations—a matter of huge importance for the new 
government as it would have to establish itself on the 
world stage; as Washington wrote in 1791, “Our public 
credit stands on that high ground which three years ago 
it would have been considered as a species of madness to 
have foretold”3

62. Why does the Constitution say that it, “and the Laws of 
the United States … and all Treaties made … under the 
Authority of the United States, shall be the supreme 
Law of the Land”?  because if anything else were to 
be recognized as supreme over the Constitution and the 

3. Skousen, op. cit., p. 655.

laws and treaties made under it, the Constitution itself 
could quickly become a “dead letter” (i.e., of no use); too, 
without this clause, no foreign government could trust 
any treaty entered into with the United States as effec-
tively binding upon the individual states; further: what 
else would have made a good “supreme law”?; if any of 
the individual state Constitutions, or any of the laws of 
the individual states were perceived as supreme over and 
above the United States Constitution, then the states 
could nullify the Constitution (i.e., make the Constitu-
tion of no force) simply by passing laws of their own and 
individual making

Note: According to Skousen, this clause was a founda-
tion stone in establishing a new type of government. 
Prior to the United States under its present Constitution, 
he says, the world had seen two types of republics: the 
“unitary republic” in which the parliament was supreme 
(“parliamentary supremacy”) and there had been the 
“confederation of states republic” in which the constitu-
ent states were supreme (“state supremacy”). The British 
government was a classic example of the parliamentary 
supremacy government; the United States under the 
Articles of Confederation were a classic state supremacy 
government.

[I]t is significant to note that the British Parliament 
can pass any law it wishes on any subject. It even 
passes on the constitutionality of its own laws. Fur-
thermore, it is responsible for the well-being of the 
entire kingdom, top to bottom. It is therefore called a 
“unitary republic.” The United States, however, oper-
ates under the numerous restrictions of the Constitu-
tion. No matter what Congress or the states might 
wish to do, they have to stay within the boundaries 
of the Constitution. That is why the Founders are 
credited with the invention of a new kind of republic 
based on “constitutional supremacy.” This makes the 
“supremacy clause” the cornerstone of the whole 
American political structure.4

63. Why do you think this clause didn’t cause great discom-
fort to the individual states? Wouldn’t they have been 
worried that they would lose their rights under this su-
premacy clause?  actually, I’m amazed that this clause 
didn’t cause more discomfort than, apparently, it did; but 
my guess is that the states “signed away” their ultimate 
sovereignty to the Constitution and the general govern-
ment because they sensed that the general government 
would be strictly bound and that the Constitution would 
be interpreted strictly and narrowly—i.e., according to the 
intention and meaning of those who wrote it; put another 
way, the United States would be founded on law rather 
than litigation

64. According to the Constitution, to whom or to what are 
all Senators, Representatives, all officers of the United 
States, and all state legislators required to swear ultimate 
allegiance?  to the Constitution of the United States

4. Ibid., p. 657.
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65. What about natural law, the People, God, the “social 
contract,” etc.?  no other oaths or tests are required by 
the Constitution and no such religious tests “shall ever be 
required” as a qualification “to any Office or public Trust 
under the United States”

66. According to Article VII, who or what was to ratify 
the Constitution?  the states: “the States so ratifying 
the same”

67. What mechanism were they to use in order to ratify 
it?  “conventions”

68. When was the draft of the Constitution “done”?  
September 17, 1787

Day

15 pp. 33–42

Vocabulary

… which animates every votary of freedom … (a devoted 
follower, adherent, or advocate of someone or something)

The substantive limits will be discussed in another sec-
tion … (essential)

The word “sovereignty” has absolutist origins. (the accep-
tance of or belief in absolute principles in political, philosoph-
ical, ethical, or theological matters)

To Discuss After You Read

69. What, in sum, is a republic?  not a monarchy, or a 
government with a hereditary ruler; rather, a popular, 
representative government; its powers reside in the people 
as a whole and are exerted through representatives

70. What apparent contradiction resides in the whole con-
cept of representative government?  on the one hand, 
people are “bad by nature,” as John Adams and Machia-
velli contended; yet, somehow, by having them combine 
together, we are expected to believe they will vote for 
policies and rule in a manner that will benefit all

71. What danger—expressed most forcefully by Madi-
son—were the Founders more concerned about than 
that the people would become despotic?  that the 
government itself would not be able to be controlled 
by the people; as Madison put it: “the great difficulty 
lies in this: you must first enable the government to 
control the governed; and in the next place oblige it to 
control itself”

72. According to Alexander Hamilton, are the state govern-
ments supposed to be superior to, equal to, or inferior 
to the general government in terms of their power?  
at least equal to; the two governments, by being rivals one 
of the other, are supposed to provide protection to their 
subjects (the citizens) against encroachments by the other

73. Why does Carson say that the phrase “State’s Rights” is a 
misnomer?  because states, strictly speaking, can’t have 
“rights,” they only have powers; individuals are supposed 
to have rights and privileges

74. According to Carson, what is the major difference 
between a federal and a confederate system of govern-
ment?  he says that, in a federal system, the Federal Gov-
ernment is permitted to “act directly upon the inhabitants of 
all the constituent states”; in a confederation, the constitu-
ent states alone are permitted to deal with their citizens

75. Read all the quotations Carson uses to bolster his case: 
do they back him up? Based on what these other au-
thorities say, do you agree with Carson’s interpretation? 
 personally, I buy it

76. At the bottom of p. 39, Carson presents evidence for 
the idea that the United States Constitution was in no 
way meant to create “a unitary state … to embrace all 
English Americans.” He says that if anyone had tried to 
propose such a thing, “almost every man’s hand would 
have been against him.” Why does he say such a thing? 
On what grounds would people have opposed such an 
idea?  because the states were distinct and independent 
entities and were very different one from another; citizens 
of the various states viewed their own states as defenders 
of their rights and privileges

Note: The 10th Amendment reads, “The powers not 
delegated to the United States by the Constitution, nor 
prohibited by it to the States, are reserved to the States 
respectively, or to the people.” A “delegated” power is  
one that is granted. So the first clause means that any 
power the Constitution doesn’t grant to the United States 
is not for the general government. The second clause is 
pretty obvious: any power that the Constitution doesn’t 
restrict to the States is still allowed to the States, or to 
the people. And “reserved” power is power that is held. 
So the States and the people hold the powers that aren’t 
either granted to the general government or prohibited. 
The Constitution enumerates, or lists, the powers of the 
general government.

77. What does “dual sovereignty” mean?  popularly, that 
the states and the general government share the powers 
of government

78. Why does Carson say “The concept of sovereignty is 
alien to our system of government”?  because our 
government is limited; and sovereignty implies absolute 
government; i.e. monarchy, with absolute power

The Complete Idiot’s Guide to U.S. Government…
Day

12 Chapter 13

To Discuss After You Read

Notes: The book suggests Lincoln was a great president 
because his name is remembered, that he was a strong 
enough leader to take the power of the presidency. “Lin-
coln was the only president to stand up to Congress and 
the partisan system that had developed. He used his exec-
utive powers … . He did all of this without the approval of 
Congress” (160). That’s one way to look at it. The other side 
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would say that Lincoln ignored the Constitution and the 
various checks and balances, that is, he acted unconstitu-
tionally, or illegally. 

“A president may serve for more than eight years if he 
succeeds another president” (161). On some level, ev-
ery president succeeds the president before, but in this 
context it means that the president becomes unable to 
serve any longer and the vice president steps in. That vice 
president could be elected on his own ticket twice, and 
so serve some period shorter than a full three terms, but 
longer than two.

Interesting that the last formal declaration of war came 
during WWII, and yet we’ve fought the Korean War, the 
Vietnam War, the Gulf War, and the War against Terrorism 
(which doesn’t have an actual target, just an amorphous 
concept). By changing the definition, the general govern-
ment is able to change the procedure.

Day

14 Chapter 15

To Discuss After You Read

Note: Did you notice that the judicial branch also has 
the difference of opinion between the strict-construction-
ists and the activist approach? The debate goes on. And I 
appreciated this comment: “Today, many politically con-
servative judges favor judicial activism in order to reverse 
many court rulings of the last half century” (190).

79. What is doctrine of implied powers?  the general gov-
ernment has the authority to carry out the duties assigned 
to it in the Constitution 

80. What is the doctrine of national supremacy?  in a con-
flict between general and state governments, the general 
government is supreme

Did you understand the jurisdiction of the fed-
eral courts? In the first instance, a “civil case” is a lawsuit 
brought to set right a private wrong such as breach of con-
tract, encroachment, or negligence; or to enforce civil rem-
edies such as compensation, damages, injunction. If such 
a wrong happens due to a violation of the Constitution, a 
law, or a treaty, the federal courts can adjudicate. (Whereas 
if my business partner breaches contract, I wouldn’t go to 
federal court, but state court.) The second instance, the 
“diversity of citizenship case” occurs when the lawsuit is 
between the residents of two different states.

This book focuses solely on the federal courts. There is 
also state court. These courts, usually located in the court-
house in the county seat, handle most civil and criminal 
cases, as well as traffic violations. The judges are not ap-
pointed, but elected. In an appeal, the case goes to a state 
court of appeals, and finally to the state supreme court. It’s 
a separate entity. The busted local drug dealer is not going 
to appeal his conviction before the United States Supreme 
Court: that is entirely a state matter.

81. What is the doctrine of stare decisis?  literally, “stand 
by things decided,” courts determine cases based on prec-
edent; they rarely overturn previous decisions

Plessy v. Ferguson (1896) established the “separate but 
equal” doctrine, that required separate accommodations for 
blacks and white in trains, schools, and public places. This 
was finally overturned in Brown v. The Board of Education.  n
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"American Government/Civics"—Scope and Sequence: Schedule for Topics and Skills

Week
Memory 
Work

Bible  
Reading History/Social Studies Geography Biography

1 Romans 
13:1–2

Brief summary of 
the history of the 
Reformed tradi-
tion; Theonomy

Judeo-Christian Background; 
Introduction: The Political Crisis; 
Principles of Government;  
The Constitution

Europe; America; 
Iran; Vietnam; Cen-
tral America; South 
America; Plymouth; 
New England; 
Massachusetts; 
Washington, D.C.; 
Lynchburg, Virginia;  
Israel; Geneva; 
Zurich; Switzerland; 
France; Germany; 
Holland; Scotland; 
England; Poland; 
Vallecito, California; 
Tyler, Texas; Orange 
County, California;

2 Romans 
13:3–4

Theonomy A Constitutional Government; The 
Constitution; The House of Repre-
sentatives; The Senate; Congress

England; United 
States

3 Romans 
13:5–7

Theonomy A Constitutional Government; 
A Republic; A Federal System of 
Government; The Constitution; 
Amendment 12; The Presidency; 
The Federal Court System

United States; 
Uganda; Jericho; 
Sinai; El Salvador; 
Egypt; Gethsemane; 
Jerusalem

4 1 Timothy 
2:1–2

Theonomy; Prin-
cipled Pluralism

A Limited Government; The Bill of 
Rights; American Colonial Experi-
ence; Practical Political Experi-
ence; Development of Ideas on 
Liberty; Civil Liberties

Virginia; Massa-
chusetts; England; 
Philadelphia; Cuba, 
Russia; Netherlands

John Wise; Jona-
than Mayhew; 
Benjamin Franklin; 
Adam Smith; An-
drew Hamilton

5 1 Timothy 
2:3–4

Principled Plural-
ism

The Declaration of Independence; 
The State Constitutions;  
The Articles of Confederation;  
The Constitution of 1878

Massachusetts; Vir-
ginia; Spain; Missis-
sippi River; Philadel-
phia, Greece, Rome

Richard Henry Lee; 
Thomas Jefferson; 
George Wash-
ington; Benjamin 
Franklin; James 
Madison

6 1 Timothy 
2:5–6

Principled Plural-
ism; Christian 
America

Government at the State Level; 
County Government; Municipal 
Governments; Other Local Gov-
ernments; Putting the Govern-
ment into Operation; Setting an 
Economic Course; Amendment 
11; Federalism

South Africa;  Ire-
land; Spain; Manas-
sas, Virgina

Alexander Hamil-
ton; George Wash-
ington

(continued on the following page)
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Week
Memory 
Work

Bible  
Reading History/Social Studies Geography Biography

7 1 Peter 
2:13–14

Christian Amer-
ica

Foreign Affairs; Washington’s Fare-
well Address; The Rise of Political 
Parties; American Ideology and 
Public Opinion; Political Parties

France; Louisi-
ana Purchase 
territory; Spain; 
Barbary Coast; 
Morocco; Algiers; 
Tunis; Tripoli; New 
Orleans; Kentucky; 
Virginia; Barbary 
Coast; Morocco; Al-
giers; Tunis; Tripoli; 
Austria; Klosters; 
Scandanavia; Italy; 
Constantinople ; 
Britain; Ottoman 
Empire; 

John Jay; Napoleon 
Bonaparte; George 
Washington; 
Thomas Jefferson; 
James Madison

8 1 Peter 
2:15–17

Christian Amer-
ica; National 
Confessionalism

The Jeffersonians; The Jackso-
nians; The Establishment of the 
Supreme Court; Jefferson’s First 
Inaugural

South Carolina; Red 
Sea; Philadelphia

Thomas Jefferson; 
Andrew Jackson

9 Revelation 
1:4b–5a

National  
Confessionalism

Major Decisions of Marshall Court; 
The Taney Court; Origins of the 
U.S. Supreme Court; The Justices; 
The Court at Work; The Chief 
Justice

Kansas; Nebraska; 
Atlantic Ocean; 
Canada;
Virginia; Connecti-
cut; Pennsylvania;
Antioch; Thessa-
lonica; Tyre; Sidon; 
Tripoli; Cyprus; 
Armenia; Ethiopia;
Assyria;

John Marshall; 
Roger Taney

10 Revelation 
1:5b–6

National  
Confessionalism

The Court and the Other Branch-
es; The Court and the Public; The 
Court and the World; Civil War 
and Reconstruction; Republicans 
in Power; Conduct of the War 
and Presidential Reconstruction; 
Congressional Reconstruction; 
Constitutional Reconstruction; 
Constitutional Restoration; Civil 
Rights; Segregation and Racism in 
the Deep South

Fort Sumter; South 
Carolina; New 
Orleans; Missis-
sippi; Delaware; 
Maryland; North 
Carolina; Georgia; 
New Hampshire

Abraham Lincoln; 
Thaddeus Stevens; 
John Howard Grif-
fin

11 Ecclesiastes 
12:13–14

The Theonomic 
Major Response; 
The Principled 
Pluralist Ma-
jor Response; 
The Christian 
America Major 
Response

American Government in the 20th 
Century Introduction; Cutting 
Away the Foundations; The Rise 
of Socialism; Major Reforms of 
Progressives; Amendments 16–19; 
Segregation and Racism in the 
Deep South

United States; 
Europe; Russia; 
Mississippi; Mo-
bile; Montgomery; 
Georgia

Thomas Hobbes; 
Franklin D. Roos-
evelt; John Howard 
Griffin

(continued on the following page)
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Week
Memory 
Work

Bible  
Reading History/Social Studies Geography Biography

12 Revelation 
5:9–10

The National 
Confessional 
Major Response; 
A Summary of 
Arguments and 
Disagreements

Breaking the Constitutional Dam; 
Emergency Used to Justify Action; 
Overwhelming Congress; Bring-
ing the Courts to Heel; Buying the 
People; Overwhelming the State 
Governments; Buying and Con-
trolling the States; States Reduced 
to Minions by the Warren Court; 
Amendments 20–27; Economic 
Policy, Foreign Policy, and Na-
tional Defense; American Political 
Culture; Segregation and Racism 
in the Deep South

Atlanta;  
New Orleans; Man-
sfield; Byzantium; 
California

Franklin D. Roo-
sevelt; Earl War-
ren; John Howard 
Griffin

13 Colossians 
2:8–9

Morality; Ratio-
nality; Family; 
Humanity

States Reduced to Minions by the 
Warren Court; Government out of 
Control; Fiscal Policy and Spend-
ing; The Policy-Making Process

Holland; Holland; 
Europe; Egypt; Lon-
don; Netherlands; 
Scotland; Germany; 
Amsterdam; Saudi 
Arabia; Delhi; India; 
Indonesia; China; 
Oxford; Cambridge;
Korea; Xuzhou; 
California; Jinja, 
Uganda; Africa; Lake 
Victoria; Nile River; 
Kenya; Britain; Wit-
tenberg; Norway; 
America; Canada; 
Greece; Rome

George Marshall

14 1 Peter 
5:6–7

His Wounds;  
His Compassion;  
His Kingdom

Fiscal Policy and Spending; 
Bureaucracy; Crime, Punishment, 
and Litigation; The Bureaucracy:  
A Government at Work

Afghanistan; Iraq; 
Israel; Florida; 
Minnesota; Holly-
wood; Los Angeles; 
Jerusalem; Bethany; 
Bombay (Mumbai); 
Orissa; Portland, 
Oregon;  Alabama; 
Wheaton, Illinois; 
 Australia; Hiro-
shima; Nagasaki; 
Japan; Babylon; 
Persia

15 1 Peter 
5:8–9

His Truth; His 
Law; Evangelism

Campaigns and Elections; Politi-
cal Participation and Voting; The 
Presidential Election Year: A Snap-
shot; The Primaries; The Conven-
tions: Clinching the Nomination; 
The General Election; Election 
Day; Inauguration Day

Switzerland; Rus-
sia; Jamaica; Italy; 
Ganges River; Al-
lahabad;

(continued on the following page)
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Week
Memory 
Work

Bible  
Reading History/Social Studies Geography Biography

16 Galatians 
6:7–8

Evangelism; The 
Holy Spirit; The 
Church

Social and Environmental Policies; 
Political Philosophies

Corinth; Denmark;  
Chattarpur; Jericho; 

17 Galatians 
6:9–10

Hope; The Cor-
ruption and the 
Culture of the 
Cross

How Laws Are Created; Welcome 
to Congress; The House of Repre-
sentatives; Scoping Out the Sen-
ate; Introducing a Bill; Meeting the 
Players, Setting the Schedule

Bundelkhand; Red 
Sea; Romania; 
Bengal; Pakistan; 
Yamuna River; 
Himalayas;  
Dehrdadun; New 
Delhi; Hyderabad; 

18 Proverbs  
29:2; 29:12

The Corruption 
and the Culture 
of the Cross; 
From Worldview 
Programs to 
Kingdom Move-
ment; Transform 
America

Conclusion; Interest Groups; 
The Media; Reaching the Floor 
and Beyond; Raising Revenues; 
Budgeting, Authorizing, and Ap-
propriating Government Money; 
Putting Your Political Contribu-
tions to Work; Looking at Lob-
bying; Explaining Your Cause; 
Lobbying Members of Congress; 
Congressional Staff; Making the 
Most of the Media; Working with 
Various Media
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